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The Didactic Use ofMantle of the Expert in Teaching CLIL (Content
Language Integrated Learning) Geography An Action Research in

Primary Education
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Abstract

Research findings in the educational field show that learning within the setting of dramatic ibgsegy

teaching approaches, such Emntle of the Expert (MoE)develops students' creativity as regards new
knowledge construction. The European Commisgimmmotes the integration of content and language learning

through the CLIL (Content Language Integrated Learning) approach, because it provides students with
meaningful opportunities for immediate use of new language skills as opposed to later useesthishfrom

traditional mainstream teaching practicébe present study focuses on the implementation of a six teaching

hours action research by means of the MoE dramatic teaching approach into the CLIL Geography teaching
curriculum for the & grade of aGreek state primary school. The stugdyns ata)enhancinggt udent sd emot i
engagement in the teachiearning processh) improving collaboration among students as well as between

teacher and studenfBhe results derived from theuglitative Contert Analysisof the researckdatademonstrate

that the didactic useof MoE while teaching CLIL hagrofound educational benefigs it: a) changes the
dynamic of how new knowledge is constructed and used,
of community belonging, d r omot es studentsd emoti onal ,e)createsave ment
cooperative larningenvironmentHaving provedMoE as a dynamic supplement to the CLIL approéchugh

this action researchwe suggest conducting the study to other age groups of both primary and secondary
education as well as to more school contexts in differergrgpbic areas.

Key Words: Mantle of the Expert, CLIL, New Knowledge Construction, Action Research

Introduction
A recent evaluation of the Greek compulsory education course fioskisute of Educational
Policy, 2015 - demonstrated that teaching Engliaf a foreign language is outdated it

takes place in a socmlturally heterogeneous learning context which:
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1. does not create authentic dialogic eamments that promote furthelevelopment of

linguistic skills and life skills
2. does not foster students' experiential involvement in the educational
processand cooperative knowledge discovery
3. does not offer fertile conditions for community and classroom culture creation

These results are in accordance with the researdhifng about studentsd |
according to which learning is influenced b
their comprehension and expectations of the learning gs¢Pedagogical Institute2017).
Consequent |l y, sconstddiontissiéfineld to a big egtehgbg their motivating
interests (Habermas,1970. Teac her s ought t o feelirgs linteests, t h at
abilities andperceptions have to be related to the knowledge acquisitionggroce

In the light ofEuropean Union policies and guidelingse EFL(English as a Foreign

Language)curriculum for Greek compulsory education was restructured in 2016 so that
intended learning outcomes comply witte A1, A2 communicative competence indictors of
CEFR (Common European Framework of Reference) for languages. It is now recommended
that course design is based on the application of educational scenarios, differentiated
instruction and ICT (Information and Communications Technology) use. So far, however,
there isno published research evidence to verify the effectiveness of the adopted national

education policy as far as upgrading the learning process is concerned.

The researchéhas been applying the CLIL approach to the school subject of Geography in

the 8" and # gr ade in her school context since 2
satisfactory immediate target language use, at the best of their linguistic abilities, research
data resulting from the researcherdodgarydi ary
demonstate |l ack in studentsé emotional I IAVAN
learning process. Prior effective didactic incorporation of the MoE approach in her EFL
teaching practice, which produced research evidence (Papadopoulos & K6&8)aligned

with related research data (Mal&yDuff, 1982;Fernande® Coil, 1986, led the researcher

3 CEFR constitutes a European instrument/documenrgfefence for inclusive description of language learning
and effective language use.

“t should be noted that the study was conducted by tw
CLIL teacher.
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to the implementation of a MoE groundeducational scenaricn pursuit of her CLIL

practice optimization
Theoretical Framework

This section presenthe teaching approaches applied in the study. The section begins with
the discussion of CLIL methodology and its educational benefits and is completed with the
display of MoE conceptual framework.

The CLIL Approach

The term CLIL was first used in 1994 by Ma&HhMaljers in their effort to create an umbrella
term which could include different forms of language use as a teaching(Mawsh,
Marsland,& Maljers, 1998).1t constitutes an innovative teaching practice tieéies on four

core integrated components, also called 4Cs conceptual framework for CLIContent,
Communication, Cognition, Cultu€oyle, 2010).The 4Cs conceptual framework for CLIL
starts with content and focuses on the interrelationship bete@eent (subject matter),
communication (language), cognition (thinking) and culture (awareness of self and otherness)
in order to build on the synergy of learning (content and cognition) and language learning

(communication and culture).

The applicationof the particular teaching approach concerns teaching a whglart of a
nonlinguistic school subject by means of a foreign language (other than studetter
tongue) and aims at language and subject matter immersion. It is aboutidcubleachiry

during which the teacher sets two kinds of objectives: those related to the specific school
subject and those related to foreign language learning. CLIL methodology can be summarized
as follows(Zafeiriades Kosma 201728):.

1. Foreign language and sabj matter are learnt combined. Emphasis is placed on
teaching content rather than the foreign language itself. Alternatively, either introductory
teaching periods focused on the foreign language itsédinguage showersan be used.

2. Students are exped to the foreign language in new linguistic environments without
additional teaching hours.

3. Visual materialuse(visual organizers such as Venn diagrams, mind maps, pie charts)
is regarded necessary for meaning comprehension so that students cochjbighn

demanding content.

4. Emphasis on foreign language linguistic forms is determined by the requirements of

the subject matter in process.
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CLIL is featuredby the European Commission (2008 a highly dynamic educational
practice The approachis in complete accordance with current research findings about

teaching and learninguropean languages because it provides students with the potential to:

1. have immediate practice iforeign language skillsuging language to learn,
learning D use the languages opposed to thearn now use latelogic imposed

by other approaches to new knowledge acquisition
2. develop critical thinking

3. improve their selfmage developing thus positive attitude toward$oreign

languagdearning

MoE Conceptual Framework

MoE is adramatic inquirybased teachingpproachdeveloped into a teaching practice by the
pioneer drama educator Professborothy Heathcoteinthe 1980s. It concerns the
sociological anthropological field of reality investigan. The implementation of the
approactcreates a dramatic environment asking participants to undertake expert roles across
the whole spectrum of the social and historic developifirtzrathcote’ Herbert, 198h

The specific teachingpproachrelies on three interrelated pedagogical principles: inquiry
learning, drama for learning and expert frami(iyaser, Aitken& White, 2013. The
implementation of these principles calls students to act as adult experts with latent expertise
(Figurel).

expert
framing

drama
for
learning

inquiry
learning

Figure 1: MoE Pedagogical Principles

MoE presupposes the following six core/structural elements which are interrelated and
transform learning into a purposeful meaningful experience: fictional context, Experts,

enterprise, commission, client, tensighieathcoteX Bolton, 1995 (Tablel).
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Table 1 MoE Fundamental Elements

1.Fictional Teacher and students agree to operate in role
context fictional context.
2.Experts Students are framed with expertise as a fictig

team.

3.Enterprise

A fictional company¢ommunitywith a common
goal is set up.

4.Commission

A fictional task is assigned by an external ager
students asi&xperts which frames them wit
responsibility.

5.Client The external agent, who is the final judge of
finished work, is usually a fictional prestigio
person.

6.Tensions Unexpected obstacles either naturally occur

or intentionally caused by the teacher hinder

progress of work.

Learning evolves interactively in the imagined reality of threddggEdmiston, 2016yvhich

iscreated by t

he teacher within the

cluressroor

2). In this fictional context which resembles real life and makes sense to learners, the

challenge is to ensure that studemise something to explore rather than receive during the

learning process. Teacher and students impersonate expert professionals or scientists who are

very good at their joland role play mastery of field knowledge. They agree to set up an

imaginedenterpiise in the form of an inquiry community of Experts (first world) in order to

carry out an imaginargommissiorin contractual form and complete an inquiry project under

t he

teacher 6s

guidance in authent:i

c

aganvi

personal responsibility of their actions (second world) for an imaginasyally prominent

client (third world). The three worlds constitute imagined communiéch areframed

within the social community of the school classroom. One of the mairsdecof the

r

approach is to allow students to demonstrate personal and social responsibility in the

fulfillment of the fictional contract. At some points variotensionsar i s e

on

t he

cognitive, emotional and intellectual levelhese tensiongither happen naturally oare

caused intentionally by the teacher to keep learners cognitively, emotionally and intellectually

engaged.

o n

¢
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Communaies and Woakds m Mandle of the

Figure2. Communities and Worlds in MoE

Papadopoulos (2010jJefines an organizational model as regards design, application and
evaluation of the MoE&pproachTable?2). In light of the theories on symbolic pléRiaget

1962 Vygotsky, 1978 and reflection(Dewey, 1964, participants are actively engaged as
Expers and interact predominantly in rokeut also out of role when necessary, depending on
the progress of delivering the commissitimtis the scenario needs.nQhe grounds of the
imaginary contextthey are involved in situations using objects as taolrder to investigate

and recreate notions different from everyday qivggotsky, 1967).

Table 2 Brief Overview of the MoE Application Stages

1) Field problem

2) Topic specification

3) Thematic areas signalization

4) E X WOk assignient

5) Introduction to the dramatic environment

6) Themes selection

7) Data collection

8) Data processing

9) Presentation of
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10) Evaluation of EX

The recently growing body of research in the didactic use of MoE in Gu@akulsory
educationPapadopoulo& Kosmag 2018 Kosma 2018)highlights howthe specificteaching
approachenables students to become active agents in knowledge construtsiebp
intercultural awareness and accephernesswithin the social community of the school
classroom. The findings lie in accordance with results of related researches conducted
worldwide (Huxtable,2009 Edmiston& Whittaker2014 Swansor2016

Method
The presenstudy focuses orthe implementation of a six teaching hours qualitative action
researchinto the teaching curriculum &@LIL Geographyto 6" grade primary shoolstudents
by means oltilizing the MoE dramiic teaching approaciThe study is designed in three
different time phases featured by reflection and connection between previous and new data. In
particular, the Kemmis & McTaggart (1988) model was used according to which each action
research follows a cyclical process consgstof four steps (design, action, observation,
reflection). The choice of the specific research method was grounded on the following reasons
which are included among the main featwgaction research:
1. Action researchconstitutes a holistic problesolving approach for the fullest
comprehension of the conditiamder research (Hollingsworth, 1997).
2. Action research aims at changing the mainstream teaching practice (Burnaford, Fisher
& Hobson, 1996), as it focuses on the reframing and redesigning ofhéntgacactice
(Kemmis & McTaggart, 2005) through the introduction of an innovative approach to

the existing educational system.

Research objective
The objectives of the study are: a) enhance
learning processb) improve collaboration among students as well as between teacher and

students.

Participants and Study Field
One sixth grade class of thé' Experimental Primary School of Alexandroupolis, Greece
participated in the research. The criterion for theig@aar grade choice was the fact that

students were expected to be at CEFR Al level as they had already been taught standard
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linguistic and grammar structuréesthe 3" grade.The class consisted of 22 students in total

(10 boys and 12 girls) aged -1Q. As Theatre Education was included in the school
curriculum and the studentsd teacher appl i
practice, students were already acquaimtbath improvisation role play, still image thought
detectiomandcharacter outline

Students were not notified of the undergoing research so as to avoid the feeling of study
objects, thus minimizing the Hawthorn effect (Sedgwick & Greenwood, 2015).

The school was situated in a so@conomically and culturally heterogeneous featured urban
area. The | mp a etonomic and tculiuchlehetdrogeneity om theirdeFL learning

potential was known to the researchers, because one of them was al&-th&acheras

mentioned wearlier. Studentsd | earning poten
teacher through the evaluation criteria in
Mi ni stry of Education. Sdgeneity was sedident i@ &€LIn i n g |

Geography classes of the first 262@20 school term.

The research was conducted during the second school term of the @ 8chool year in

the context of studentsdé weekl y scthemdtiol e. I
classrooms in school, both EFL and CLIL classes took place in the same classroom which the

teacher used.

Data Collection Tools
Our need for effective investigation of the aforementioned research objectives dictated the
joint use of the followinglat a col |l ecti on tools which, i n o
unrestrained r espotnskent stée accihaerryd,ss. BHseadheynt s 6
data were processed by means of qualitafieatent AnalysigBerelson, 1954). In order to
ersure research reliability and validitwe decided to apply the method wfangulation,
which, according to Denzin & Lincoln (2005), concerns crosschecking research data gathered
by means of different data collection tools and is included in reliability and validity criteria of

related scientific researches.

5 Students were allowed to use both English and Greek while keeping a diary and in their questionnaire answers
so that weak studenmtgould not be discouraged
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Diary
Due to its reflectiveudnction, diary is considered to be an effective methodological instrument
for writing down cogitations and observations while conducting research (Ely, 189#)r
case the particular data collection tool was used as follows:

1. Throughout the research the teacher kept a diary on her experience of the MoE
approach application as wel/l studentso
research objectives.

2. After each teaching period students anonymously kept a diary on thagesngnt in

activities as well as their feelings.

Questionnaire
At the end of the research students filled in an anonymous questionnaire which consisted of
four openended questionsThe choice of the particular data collection tool was our intention
to provide students with the potential of free expression of opinions and their justification
based on their educational experience as people usually do in their everyday life (Geer, 1988).
The first question asked students to express their overall impresfsibeir experience as
Experts. The second question looked into their viewpoint regarding their cooperation with
their classmates during group work. The third question urged students to describe their
feelings about their cooperation with their teachée Tourth question provided students with
the opportunity to mention specific instances which they would prefer to have been different

during their MoE experience.

Procedure

Students worked with MoE by means of a teaching scenario, Allstialia fire animals
rescuers which focused otthe uncontrolled fires in Australia since September 2028 this
particular occasionthe Australiangovernment assig to companief animals rescueys
established in other countriethe commissionof nursing burnt or wounded animals and

temporarily keemg themin their company premises.

15tteaching hou(45 min)

6 Questionnaire questions were written in Greek as well in order to avoid potential misunderstandings by weak
students
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Warmer:Activate prior knowledge: Teacher gives students A4 paper. Students write down all
they know about Australia (cities, fauna, flora, interesting facts) and report back to whole

class afteb minutes. Interaction: group wariwhole class

Vocabulary input:1) to checkunderstanding of key vocabulaB) to prepare for watching a

video about Australia (3.28 min).

Teacher gives each student a card with a word, a definition or a Greek translation on it in
random order (Table3). Students must find their partnewho can match their
word/definition/translation. Students dictate their words/definitions to the class (5 min).

Everyone writes the vocabulary down. Interaction: Stu@&uadent (SS).

Table 3 Word Bank

crocodile |7} seahuUs acd
kangaroo |a Uo e g} f
koala aeYal

ecosystem | environment of interconnected organisms (pla]

animals)
coralreefs |24 UaaseoUsUad i GUacs
cliff (semi) vertical rock
Aborigine native inhabitant of a country
desert barren area of land with little water or vegetation
state polity

Content inputto understand geomorphologic elements and interesting facts about Australia.

After watching the video students take down notes individually. ,Né&ey check their
answers in pairs. Students watch the video again to check answers (10ntenaction:

individual work, pair work.

Language inputto practiee simple present tense.
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Students watcla video about Uluru Ayers Rock (1.23 min). Students form groups. They are
given three comprehension questions and are asked to discuss answers (10 min). Interaction:

group work.

Production of language and contetudents are called:to

1) prepare a minchap about Australia using the information from the two videos
2) draw related pictures (10 min).

2" teaching hour %0 min)

Stage 1 (Field problem)

Reflective discussion about Australian endangered animals during which students draw up

related knowledge and formulate their viewpoints (5 min).
Stage ATopic specification)

The teacher reads aloud a letter from the Australian government to the &assypl
According to that letter, in an effort to save animals seriously burnt or wounded due to the
uncontrolled fires in Australia since September 2019, the government assigns to animals
rescuers companiesl over the world(such as the one which teachsmrd students have
established earlier) the task to nurse and temporarily keep the animals in their company
premises. Moreover, through that letter the teacher, who is considered to be the most
experienced companmembey undertakes the obligation to sulbrai written report to the

Australian government about the final outcome of the commission (5 min).
Stage 3 (Thematic areas signalization)

After thorough discussignteacher and students agree to undertake and carry out the
commission and signalize relatétemes, such as birds, small sized animals, sized animals
etc. (20 min).

Stage 4 (Expertsd6d work assignment)

The teacher presents and explicates the duties to be undertaken by each specialty of the

Expers groups, such as vets, nurses, chefs, animal feetleaners, suppliers (20 min).

3" teaching hour (45 min)

Stage 5 (Introduction to the dramatic environment)
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Students and teacher in role make their professional tags and decide on a company name (10

min).
Stage 6 (Themes selection for Expertso6 work)

Experts choose thematic areas on the basis of their role, such as animals examination, meals

preparation, premises clean maintenance, necessities supply (10 min).
Stage 7 (Data collection)

Students as Experts collect data from various sowrtése Interne i n t he t eacher
(25 min).

4™ teaching hour (40 min)
Stage 8 (Data processing)

Experts draw ani mal s, Il nvent t he amandmal s o
dramatizations using suitable theatrical techniques such as still image, thimigbtion,

character outline, improvisation.

5™ teaching hour (40 min)
Stage 9 (Presentation of Expertsod wor k)

Experts present their work to the class plenary. The teacher in role prepares the relevant

written report with the Expertsodé help.

6" teaching hour (45 min)
Stage 10 (Evalwuation of Expertsdéd wor k)

The teacher presents and reads aloud to the class plenary a letter, through which the
Australian government expresses to the Expel
completion oftheir assigned commission. The final stage is completed with the sibaledts
teacherés joint reflection on the MOE exper

guestionnairend artistic creations, such as depictions.
Findings
Students were natsed to keeping diaries, so originally they were quite hesitant and their

entries were rather brief. However, soon most diary entries became more detailed and were
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decorated with drawings such as smiling faces, flowers and hearts. Qualitative data
processig by means of Content Analysis offered useful pedagogic insight with regard to the
following indicators:
l. promoting studentsd emotional i nvol vement
role as Experts
Despite their initial surprise, students were soon framed as Experts. The positive effect
of MoE on students is stressed in the res
fAt first most studentaere observed to b&urprisael and challengechowever, they
soonacceptéd their new imaginary roles o
fiTheir new identity as Experts made students more eager
Studentsod new identity as Experts made th
turn, increased their eagerness to group work in order to carry out tlymeaksi
commission successfully. Their imaginary, yet at the same time realistic, roles
enhanced their sefsteem and fostered their setinfidence. Project completion gave
students a feeling of pride and satisfaction. They even expressed their desep to ke
t heir Expert identity in more school sub
diaries and questionnaire answers are indicative of their feelings:
Al feel like a oe@bt Edpetr tl1O0)tds great!
fWe arereal rescues because we have our owargpanyd ( St udent 20)
Al am excited because we have to carry out arealdask( St udent 2)
Al am thrilled because we cooperate with Austrade must not bet t he
(Student 6)
fiWe are very proud because we saved Australian anirhalsd o n dhe poyeéet to t
finisho ( Student 21)
ALet 6s be Experts oi(Studemdy e school subjects!
2. creating a cooperative atmosphere
This is evident in the following student
answers:
fil like working with otheExpertsb ( St udent 3)
Al am very happy because | work with other professionals and our teachegr.St ud e n't
19)
fiClasses are more interesting because now | cooperate with other stadentsSt uden't
4)

't i s also emphasized ieanmtriecsshe researcher 6s
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AWorking in groups as Experts students developed intinvéghyeach othen

fStuderdd b e ur ® wnie anotheduring group workseemgo be morgesponsible

nowo

AiThey discovered new partners. This incre:
From the above it appears that the results confirmed at large our research objectives.
Qualitative data processing revealed that through their active interaction as dramatic
characters while keeping their personal identity at the same time, students asrked
researchers and co creators of the teael®aming process. The result of this, in turn, was
that they became emotionally engaged, they came closer to their classmates and developed
collaboration with their teacher as well.
Nonetheless, we considé necessary to underline the following difficultisgich arouse
during the present study:

1. In order to facilitate group work seating arrangements were necessary to be made, a
process which proved out to be quite noisy.

2. Time insufficiency obliged the teber twice to ask students to remain in the
classroom during break time so as to complete their work in progress. That was not
agreeably accepted by all students.

These findings ar e evident i n t he foll
questionnairejuestion:

fiThere was so much noise when we had to reeatsin order to work in our groupé

(Student 16)

fil did not like it when our teacher askedto continue woring during break time 0

(Student 7)

Results andDiscussion

Taking into consideration the aforementioned research constraints, we strongly believe that
our research made it clear thatthe teacher is now seen more like a facilitator of knowledge
and less as a transmitter of it, the relationship between teacher and students is reformed
becauseit becomes more trusting and dialogic. Instead of using the traditional teacher
authority in @king students to give respondesposed questionghe teacher now designs

authentic engaging educational situations in order to develop dialogue with learners.

Play is considered to be the real essence of life as it is of fundamental importance to the
growth of the mind(Abbott, 2012. Keeping in mind that play in the form of undertaking
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roles is the infrastructure of MoE, it becomes clear that the specific teaching approach instills
to students a more positive attitude to learning. Bearing in minérthement that human
nature seeks motivation in direct pleasure, in what is interefagey, 1959, it appears

that the didactic use of MoE is a dynamic supplement to the CLIL approach. MoE allows
students to explore all aspects of human experience amgrah environment under
professional consciousness terms. In this way, they acquire a multiple angled experience
which in turn fosters an open interpretation of reality. MOE knowledge construction is
situational and purposefidnd thus internalized anchore meaningful compared to other

current teaching practicds. particular, MOE has a multidimensional effect on students as it:

1. expands the cognitive and emotional basis of social learning through the creation of
authentic inquiring learning envirorants which promote the social nature oftéag

2. creates a cooperative atmosphere between teacher and students. It calls learners as co
researchers in role to collaborate setting particular targets and following particular
steps

3. establishes rese&ren drama role as a problesolving form. Examining reality is
elaborated within an imaginary context, where learners cease being students and
undertake a task impersonating others. They detect, investigate and solve problems
under specific circumstanceasich they specify themselves

4. promotes active learning. It requires from students to take responsibility for their
learning, which in turn enhances their sahfidence, as this responsibility is based

on the power of their growing field expertise.

In a nutshell, ME creates learning environments which are fundamental to achieving optimal
learning.As students cross into new imaginary contexts during the dexperience, they
identify with others and their perspectivi@éicholson,2005. In this sense, development of

students' new insights contributes to development of their intercultural understanding.

Suggestions

According to Robson (2011), real life carants should be taken into consideration while
conducting research in a specific context. In this perspective, the scenario described earlier
constitutesan indicative suggestion as every teaching scenario has its own stages which
depend on factors sucsa t opi c, avail able sources, stude
teacher s own meTaha,20160.o mpr ehensi on
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In our view, he short time duration of thpresent studghould be included in the research
constraints as well. Moreover, as the stadypcerngrimary school students, we consider its
application to other age groups of both primary and secondary education of particular interest.
Finally, a more extended study conducted in more school contexts located in different
geographic areas coutdsult in a richer research data analysis which, in turn, would provide

us with a broader view as regards the effectiveness of MoE.
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