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Abstract

Underrepresentation of women in the education, formal employment and administrative positions is very
conspicuous. The gender disparities are prominently exhilgitedng communities adhering teaditional

cultural values, beliefs, customs, practices harboringnegative attitudes and perceptions among women and

girl s. These cul tur al attributes are | ikely to negati
sought to determine the influence of social and cultural attributes en@irle duc at i onal and care
public secondary schools in Samburu County which is predominantly occupied byio@madunities. gual

opportunities theoryas adoptedA descriptive survey was employed. Data was collected from a sample of 132

girls using a questionnaire. Descriptive statisiticthe form offrequencies and percentages were used to analyze

and present the data. The following were the findings and conclugjplssexhibited high educational and

career aspirationglirectrelatbo ns hi ps exi st ed ebueationsd andaregriaspirasods amdihigh e r
socioeconomic status, liberated attitudinal ideology, knowledge of role models, urban andtbaratesidence

Sexrole ideology, soci@conomic status, role modebmdresidential location influenced the girls educational

and career aspirations more than their religious affiliatibhe following recommendations were made:
researchers and educationists should investigate the subterrbreec t or s t hat suppress g
aspirations and recommend remedial measures to reduce or eradicate the negative influence of these factors
affirmative policies should be formulated aimed at creating a level playing ground for the disadvantagsd gr

of the society especially the girl chjldnd grls should emancipate themselves from the awamatrically biased

sociccultural web and challenge themselves by pursuing high status professional careers since given favorable
educational and trainingpportunities and conditions, they can achieve equally better as their male counterparts.

Key Words: Socio-cultural factors,androcentric biasmale hegemony, role model, ruaban fringe,
socio-economic status, religion

I.  Introduction
Background of the Study

Education $ a social, economic, cultural, civil & political righThe Kenyan government
spers alarge portion of its resources education. Despite this effort, however, participation
and retention of girls in education is low (Ochieng, 2016)Africa, Kenya is one of the
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countries where school enrolment for girls at primary school level is 50% of the total
enrolment but this decreases to below 40% as they ascend the academic ladder to secondary
school level andfurther below 30% in tertiary Mel (Ochieng, 2015). This declining
enrolment and retention Vels of girls as they ascertie academic ladder is worrying
considering hat these are the career choexed training points respectivelfthe Kenya
government notes that education is broadiieemed over the world as a social factor in
monetary, political and social improvement of any nation (Republic of Kenya, Z04&).
Constitution of Kenya (2010) and different demonstrations of parliament distinguish
education as a crucial human right goefceive it as basic to people accomplishing-self
satisfaction and national improvement which is envisioned in vision RO80stitution of
Kenya, 2010; Kenya/ision 203Q 2007). The realization of the social, economic, cultural,
civil and political rightsmay not be optimized in view of the gender disparities in education
and employment (Ochieng, 2015; Mbugua, 2016).

Gender disparities continue to persist in certain aaedshere are persistent constraints that
continue to hinder girls from completingezhtion at all levels (Tawanda & Gordon, 2004).
This implies that concertl efforts should be put in place to help in promoting @gdiication

to enhance gender pari{@chieng, 201p According to Sessionalaper No. 1 of 2005, in

spite of the inducton of free primaryeducation by the government, regional and gender
disparities exist in Kenya. However, the greatest challenge remains in bridging the gap
betweermaleand femalgRok, 2005; Duba, 2014) in education and employnidoteover,

in Africa there are major differences in attainment and participation in education, relative to
specific countries, regions and different discipfingVlbugua, 2016).Mugenda (2010)
confirmed that women are also seriously undgresented in rural areas and femdtem

low income groups and arid and seamid lands (ASALS) are even less represented when
compared to their urban @ammiddleclass peers at different levels of education. This under
representation S agai nst UNE S C Oad&atign 4s0 0 9 )
universal and should embrace the idea of equality of education opportunity without regard to
race, sex, economic, social or any other disibm (Peterson, 2010 in Duba, 2014). This
underrepresentation of girls in education at all levelals reflected in formal employment.

In Kenya for instance, only about a third of Kenyans in the formal employment are women
highlighting the continued underrepresentation in the job market. Women in wage
employment in wholesale sector, for instance, s&@n84000 as compared to 186000 men

(http://lwww.businessdailyafrica.com
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Various factors have contributed to the low participation and retention of girls inlschoo
According to Taban (2010), the bottleke that impede girésacademic progress are

regressive

practices which demean women in social life, poor economic background, and ldw fami
income placing priorityn boys in total disregard of their female countegpdrt addition,
sociocultural factos and practices have contributed negatively towardsigedsicationand
employmentn Kenya This range from not putting value to gékducation, early marriages
and initiation rites (Ochieng, 2015). In relation to this, it has been reported thatatiaral
norms and practices such asgueaattached to bride wealth mekarents to marry off their
daughters before maturity. In many communities in Kenya, girls are seen as sources of wealth
in the custom of charging fines for adultery and pregnanciesmarried girls denying them
opportunities for education (Onyango, 2003). Girls are also withdrawn from schooling during
initiation period and keothal ceremonies and marriageented socialization (Abagi, 2001
United Nations, 2004).

In Kenya, undegpresentation ahefemale in the management and leadership posittsts

has had adverse effects on government processes. The girl child has also trailed behind from
lack of role modelsKoK, 2007). A number of factors contribute to restricting women to
access formal employmenthese include traditional roles, occupational segregation by
gender, lack of access to technology, productive assets and credit among others

(http://editorialexpress.comAccording toNyanchoka (2013), women participation in formal

businesses was still influenced by secidtural factors, legal environment, sources of finance

and level of networking. Mbugua (2016) has identified the factors that limit women from
acquiringleadership athadministrative positionsChese include inadequate support and poor
networking, presumed incompetence, gender stereotypes and lack of support services to
advance professionallyThe nomadic communities believe that formal schooling leads to
alienation fom their lifestyle and threatens their basic survival. It is beeaf this embedded

fear that girlsare kept out of school. Schooling has deskilled farsale population and
introduced aspirations that are not congruent to pastorg|diiba, 2014)These are deep

rooted attitudes towards educationand perceptions of education among the nomadic
communities that are |likely to influence gi-H
therefore sought to establish the fastdr h a t i nf | wducatoeall andrareel s 6
aspirationsn SamburuCourty of Kenya.
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Literature Review: State of Art

SocicEconomic Satus and Girls6 E d u al and Caveer Aspirations

The influence of soci@conomic status on career aspirations has been documented (Marini,
1978; Glaze, 199; Baker, 1985). Baker (1985) found that girls in Canada who chose
tradi t i o ncaréers femetbtona@resfrom poorer and larger families thaost who

chose professional work. In addition, daughters of less educated mothers modeled a work role

of their motherswhereas daughters of less educatedworking mothers were raised in a

very convectionamoud both in terms of value and autononfry.addition, influential siblings

are thought to play a key role in career development of adolescents from lower socio
economic backgrounds (AIlIi, McWhirter & Chro
sociceconomic and cultural practices to some extentthadn egat i ve i nfl uence
aspirations. Mwara (2016) also found out that parental educational level and occupation,
which are significant indicators of soeswonomic status, influenced career choices of
students. This study sought to establiSlsocice conomi ¢ st atus i nfl uer
aspirations inSamburuCounty which is predominantly rural and arid and occupied by

nomadic pastoralists whose livelihoods are frequently impoverished by drought.

According to Idowu & Dere (1983), persons higher socieeconomic class provide useful
information about professional occupations. However, commercial occupations are chosen by
students of low socieconomic status who rarely expect university education (Machyo,
1995). Khallad (2006) alsdound hat socieeconomic status of the family is among the
factors that influenceareer aspirations. According ®rown and Barbosa (2001gareer
aspirations of young females who came from low income families were confined to
experiences of their relatives afrtends This study sought to establish if sc&conomic

status influenced educational and career aspirations of girls in Samburu County?

Sexr ol e | de ol oEgucatienal dnd Gareer Aspitations

Teachers have been socialized in a society wherdegetiscrimination is prevalent and
culturally accepted (Gachukia, 1994). This socialization encourages boys and girls to accept
culturally fAmale and femaled rol es respecti
engineers, pilots, professors and destarhile girls become wives, nurses, copy typist and
receptionists (Machyo, 1995). It has been noted that even when girls pursue science, they

specialize i n Adomest i d@ourz dO9K Asressarcls hydendea s h o n
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& Crawford (2002)revealed that girls showlegreater gender role flexibility in their career
aspirations than their male counterparts. Boys on the other hand aspreduecareers that

were significantly higher in education required and prestige level than girlsitrstihdy, it

was noted that the strength and direction of the relationship between career asgration
gendesrelated personality attributes and achievenmeativation variedoy gender. In another

study, males seem to perceive themselves more-efktfient in military, scientific
technological and agrarian professions than females according to Ramaci, et al (2017). It was
found imperative to find outvhether sexole stereotyping rabedded in the traditional

nomadic societies influendgirlsbeducatiomal and career aspirations.

Religion and Girlsé6 Educational and Career

A relationship exists between adol escentso
study revealed equal career aspirations between the Roman Catholic and Prathstant s

girls (Maxwell & Maxwell, 1995). However, the latter aspired and expected to gain higher
status occupations than the for mer who asp
another study, Muslim girls portrayed lower career aspirations than @liistian
counterparts in Pakistan (Smock, 1982). Machyo (1995) on the other hand found no
significant relationship between young girl
diversity of religious affiliations in Kenya, it was found imperative taraie this variable

among girls in Samburu County whose inhabitants have to date preserved their culture
including the traditional African religion. According to Juma (1994), there are some religious
guidelines which include mixing of sexes, dress codenamvkment of girls and women from

one place to another that cannot be easily accommodated in modern schools. In this regard, a
Muslim girl is not supposed to be in company of any other male apart from her blood
relatives. Mixing of boys and girls in modemixed schools undermine Islamic teacting
discouraging parents from enrolling girls in schools (Duba, Ibid). In view of these findings,
parents cannot spare time to keep watch over their daughters when they are enrolled in school.
Thus, they would ratheikeep their daughters at horfar closer watch (UNICEF, 200

Duba, 2014). Duba (Ibid) adds that females among Muslims are not encouraged to pursue
formal education beyond the Quran and are placed in seclusion and not allowed to lead public
lives sincete womandés place i s at home. Pur suit 0

public life rather than domestic which are discouraged in Islam.
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Rol e Mod el €£dueatiodal dadQarees Aspirations

Family, friends, relatives, teachers and others signtfigaxert a lasting influence on lives of

young children (Glaze, 1979; Young, 1985; Hoffrretnal, 1992). Stevens & Boyd (1980)
concludel that mothers who work outside the home are more likely to have dasiglitier
similar careers and abhimgadt onrdaughtéeeduraionehdrnudoest i o n
the fathers Presence of same sele models in a particular career is one factor that appears

to be strongly related t o opiaieyesd of a naceer §por r | s O
membes of their own sex (Boyd, 1982). Exposure to diverse role models for children reduces

the influence of sex stereotyping (Machyo, 1995). According to Kibera (Ibid), marginalization

of girls in formal education and trainingpads to their underrepresentation in formal
employment and consequently scarcity of role models to be emubatetis (2006) found out

t hat role models had a signi fd Rolembdels hafel ue nc
been defined as people whosee$s and activities influence another person in some way
(Basoc & Howe, 2009). Individuals tend to seek role models who are similar to them in some
easily identifiable way, such as gender or race (Karunanayake & Nauta, 2004). Role models
may be especiallymportant to women because lackfefnale rolemodek in nontraditional

carees (such as engineering and science) has been identifiadasier for women who

choose to enter these professions. Indeed, researchers have shown that female students
perceive role models to be especially important for women who want to pursue non
traditional careers (Smith & Erb, 2006).

Dyler (2008) asserts that career choices are influenced by role models who are often familiar
or educational rather than famous societalrggu Direct forms of parental influence such as
extent to which students see their parents dhgagchnicalcareers or having contact with
technology, are motivators to train for technical jobs. Family members can also motivate
career choices indirectlpy encouraging girls to pursue careers that are perceived to be
masculine. Women entering male dominated fields come from families where members have
four-year degrees, mothers are working, both parents are working, both parents are highly
educatednd sucess is consided critical(Dyler, Ibid). It was found imperative to find out if

the girls in the nomadic communities o c ¢ u p i bad adequaienrbley models who

inspired them to pursue various careers.
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Residential Location(Rural-Urban) a n d Giatiohat ahnd Careéen Aspirations

Educatiomland career aspirations of girls are ir
school location (Baker, 1985; Odell, 1986). Rural girls have lower educational and career
expectations because they expereegreategender stereotypingpioccupational models than

urban girls do (Saltiel, 1982Ba ker 6 s (1985) study reveal ed t
lower educational and career aspirations and expected to be married at the age of 30 years
than their urban coumgarts. University bound students in the USA were more often from

urban areas while those who planned to enter the workforce, enroll in community colleges or
attend nursing or trade schools, or without any plans were more likely from rural areas (Odell,
1986).

Another study conducted in Nigeria by Akande (1987) revealed that 63% of urban students

and 26.3% of rural students aspired to have a first degree, a difference attributed to the quality

of teachers found in urban schools wiotivated their students to aim higher in education

than their rural counterparts. Mor eover, Ma c
school girls had higher careaspirations that their rural counterparts. This variable of
(residence)is signf i cant i f explored in relatalandh t o i

career aspirations in Samburu Ctuschools

Statement of the Problem

Underrepresentation of women in education and in formal employment and administrative
positions is very conspious. These gender disparities are prominently exhibited among the
nomadic communities occupying Samburu County that continue to observe the traditional
cultural traditions, beliefs, values, customs, attitudes and perceptions among others (Duba,
2014). Mos studies have focused on the factors that have led to this underrepresentation and

on educational and career aspirations of girls in general in schools situated in middle or high
economic regions of Kenya. This study however examined the-soltical factors that
influenced school girl sé educational and car
Samburu County of Kenyd.his county is mostly inhabited by nomadastoralists with a
rudimentaryeconomy dependent on weather and thus subjeotdtequent drougistand

resultant poverty.
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Purpose and Objectives of the Study

The purpose of the study was to examine the sodioiral factors influencing educational
and career aspirations of girls. The study aimed at achieving the following olgective

i) Examine the influence of socultural factors on educational and career aspirations of girls
in Samburu County public secondary schools.
ii) To determine the extent of influence of the sacial t ur al factorsandn gir |
career aspirations.
iii) Establish if there was any significant relationship between:
a. Socioeconomic status
b. Sexrole ideology
c. Religion
d. Role models
e. Residential location (urban or rural)

and girlsbé educational and career aspirat

Theoretical Framework

This research was based on theory of equal opportunities postulated by Cunningham (1992).
This theory recognizes the provision of equal opportunities to all people regardless of race,
sex, disability although action with respect to race and disability is themeed. Rather
policies guiding inclusion/ representation of women/female in education and careers do exist.
This theory recognizes that unless equality of opportunity is recognized as a primary right,
then the policies followed will never go far enoughensure optimum representation of girls

and women in education and employment respectively. This study recognizes that affirmative
gender policies exist for instance, in the Kenya 2010 constifwtloich stipulates that at least
onethird of each gendeshould occupy public positions (Republic of Kenya, 2010).
However, irrespective of these policies, gender imbalance persists mainly due to the

prevailing influence of social and cultur al
. Reseach Methodology

A descriptive survey waadoptedn this researchA sample of 132 girls were selected from a
population of 683 girls in 5 girls and 6 mixed schools using proportionate stratified, purposive
and simple random sampling keeques This constituted 21% of the total population of girls
which was more than 20% for a small population of less than dé&fiinmended by Gay,
Mills & Airasian (2009).Twelve @2) girls from eachof the 5g i rstheofsandtwelve (12)
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girls from each of thé mixed schools were selected through the equal allocatiethod
acceptable irstratified random sampling techniquéhe 12 girls from each school were
selected using simple random sampling techniélsnce, the 5 girls schools contributed 60
(5x12) girks and the @nixed schools contributed2 (6x12)girls totaling to 132 girlswho
constituted the studgample

The major data collection instrument wa s
Questionnairg GECAQ) whichwasdeveloped by the researchard administeretb collect

g i r dema@raphicdata and other information regardingthe sociecultural factors that
influencedtheir educational and caregspirationsThe questionnaire was validated by a team

of experienced searchers and educationists from reputable universities in Kenya. The
instrument was subsequently subjected to-slit reliability method with a reliability of 0.87

which was adequate to declare the GECAQ suitable for data collection. The resultant data
generated from questionnairegth the ad of Statistical Package for Social Sciences (SPSS)
computer package were analyzed descriptively in the form of frequencies and percentages.
The hypotheses were subjected to inferential statistics in the form efcare tests=rom

the hypotheses test results, the hypotheses were either accepted or rejected.

] Research Findings and Discussions

Demographic and Qher Characteristics

All the 132 (100%) girlgook part in the study. Table shovs a summaryof distribution of

girlsby age.
Age in years No. Percent
(%)
117 15 59 44. %%

167 20 68 51.9%

t
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2171 25 5 3.8%

Total 132 100%

Tablel: Distribution ofGirls by Age

Table 1 shows that most (51.5%) gifddl within the 167 20 of age. Very few(3.8%9 girls

fell within the 211 25 agerange The few girls from this latter category may be explained
from a cultural perspective. Girls in this age bracket may have been gradually forced out of
school by such culturigl accepted practicesich asemale circumcision andarly marriages.

Girls in this age bracket magiso have completed the secondary cycle of sahgohnd
proceeded to colleges or universities to pursue various courses. The fact th@@ifs

fell within the broad 1220 age bracket can be explained from the fact that this the optimal age
for secondary schooling.

SocioEconomic Status (SES)

The study also intended to find out the seetmnomic status of the girlslost (60.4%) of the

girls were from middle class background (SES), 20.4% of them were from low (poor)
background while the remaining 19.2% of the girls were from high smoaomic
backgrounds.This shovs some relationship between gidsparticipaton in secondary
schooling and socieconomic statuses of their parents. Girls from middle and high-socio
economic backgrounds may have had parents who could easily afford to pay school fees and
other educational costs for their daughters. These parents mayaleoacquired their
middle-class or higkclass statusémploymentas a result ofeducational and professional
gualifications they had attained and therefore knew the value of educating their daughters.
These findings concur wi thdishdwthatpersonsgof igh EES6 s (1
provide useful information regarding professional occupatidhg findings are also in line

with thefinding thatcommercial occupations were chod®/ students of low SES who rarely
expeced university education (Maclyy 1995). Similarly, Brown & Barbosa (2001) found
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that career aspirations of young females who came from low income families were confined

to experiences of their relatives and friends.

Girl s6 Religious Affiliation

A summary of the distribution of girls tifieir religious affiliations is shown in Tabk

Religious Affiliation No Percent (%)
Christianity 104 79.1%
Islam 17 12.8%
Others e.g. Hinduism 11 8.1%
Buddhism, African traditiona

etc.

Total 132 100.0%

Table2: Distribution of Girls asCategorized by Their Religious Affiliation

Table 2 shows that most (79.9%) girls were Christians, 17 (12.8%) were Muslims while the
remaining 11 (8.1%) girls were affiliated to other religigmebably Hinduism, Buddhism,

African traditional religion or @ not have any religious affiliation. The dominance of
Christianity can be explained from the ficol c
missions at dawn of the Y@&entury converted many Kenyan Africans into Christianity. Most
Christians harbar more liberal attitudes towards education and may explain why most girls

were Christians. These findings <concur wi tF
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portrayed lower educational and career aspirations than their Christian counterparts.
Supportirg these findings, Duba (2014) notes that Muslim girls are not encouraged to pursue

formal schooling beyond the Quran.

Girls and SexRole Stereotyping

The study also sought to determine the influence ofalexstereotyping (ideology) on giéls
educationaland career aspirations. The findings show that(17.4%) aspiredor high
professional caressuch as law and medicimeflecting liberated attitudinal ideology. Thirty
seven (28%) girls preferred traditional female careers such as nursing, catering and
housekeeping. Seventywo (54.5%)girls who formed the majority fell within the moderate
attitudnal categoryand aspied for middle status career$he fact that 28%of the girls
preferred traditional careers compafagorablywi t h  Qbo84) fanding that even when

girls pursue sciences, they specialize in domestic sciences such as home science. These
findings are further supported by Mendez and Crawford (2002) findings that girls show
greater gender role flexibility in their career mapons than their male counterparts
exemplified bythediverse career categories they aspired to pursue. The smaller proportion of
girls in liberal attitudinal category is confirmed by Randa&t al (2017) study that males
seem to perceive themselves rmselfefficient in military, scientific, technological and

agrarian professions th#heir female counterparts. This is a reflection ofs@& ideology.

Girl s6 Role Model s

A summary of distribution of girls by their role models in education and casedepicted in
Table3.

Role model/s n Percent (%)
Mother 17 12.9
Relative 37 28.0
Friends 26 19.7
Did not have any role 52 39.4

model
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Total 132 100.0

Table 3 Distribution of Girls as Categorized by their Role Models

It is evident from Table that 52(39.4%) girls did not report having any role model in the

carees they aspired for. Seventeen (12.9%) girls said they wanted to join careers similar to

their mothers while 26 (19%) girls and 37(28%) girls aspired to join careers similar to their

friends and relatives respectively. These findings concur with the revelation that family,
friends and relatives and significant others exert a lasting influence on the lives of young
children (Glaze, 1979; Young, 1985; Hoffman, 1992). These findings @sour with
Stevensd6 & Boyddés (1980) conclusion that mo
|l i kely to have daughters with similar <caree
daughterés education than do e&Nautah(2004j aagueher s 6 .
that individuals tend to seek role models who are similar to them in some easily identifiable
ways, such as gender or race. Moreover, Smith & Erb (2006) in supporting these findings note
that female students perceive role models tedpecially important for women who want to

pursue nottraditional careers.

Girl s6 Residential Location (Rural or Urbart

A summary of the distribution of girls by the geographical locations of their homes

(residence) is shown in Table

Residential (Home) n Percent (%)
Location

Rural 40 30.2
Ruralurban Fringe 38 28.9

Urban 54 40.9

Total 132 100.0

Table4: Distribution of Girls as Categorized by Residential Location
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Table 4 shows that ost girls were from urban (40.9%) and ruuaban fringes (28.9%). Forty

(30.2%) girls however came from rural environments. This could have been an indication that
most urban or ruralirban parents either living or working in these residential dradsyed

liberal attitudes or fairly liberal attitudes towards educating their daughters than their rural
counterparts. Rural inhabitants could not have been fully liberalized and educated to denounce
their cultural beliefs and practices denying their daugldptisnal participation in secondary
schooling. These findings concur with Salti
from urban residences exhibited higher educational and career aspirations than their rural

counterparts.

Extent of Influence of t h e Deter mi nant s of Girl so Ed

Aspirations

This study also sought to determine the ex

educational and career aspirations. The following scale was used:

Very Influential (V) __ 5

Influential () 4
Fairly Influential (Fh 3
Least Influential Lth 2
Not Influential (NT)___ 1

Table 5shows a summary of distribution of girls by the extent to which each factor

influenced their educational and career aspirations.

Extent of Influence

Factors Influencing Vi I FI LI NI
Girl sd Educ

Career Aspirations
n % n % n % n % n %

SexRole Ideology 57 432 29 3% 33 25% 6 456 7 53

Sociceconomic status 60 4580 31 23.%% 29 30% 12 9.1% 0 0%
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Religion 1 0.8% 4 3.0% 7 53 49 37.1% 71 53.8%
Role models 42 31.80 47 35.8% 19 14420 18 13646 6 4.5%

Residence (Rural/lurban) 51 38.8%6 27 20.5% 29 22.00 17 12.9% 8 6.1%

Table5: Distribution of Girls as Categorized by Extent of Each Faétafkience on their
Educational and Career aspirations.

Table 5shows that 125(94.7%) girls, 132 (100%) qirls, 126 (95.5%) girls and 124(93.9%)

girls reported that sesole ideology, socieconomic status, role models and residential
location (rural or uwsan) respectivelygreatly influenced their educational and career
aspirations tovarious extents. However61(46.2%) girls felt that religious affiliation
influenced their educational and career aspirattona lesser extent than the other secio
culturalfactors The® findings indicate thanost ofthe social and cultural factors influemce

the girls6é educational and <career aspiratic
gendersensitive individuals, organizations and governments to promoteatiterd that

positively influence the girtseducational and career aspirago®n the other hand, factors

t hat suppr esdanddareer asgratiestiauld betsubduad.

Gi r Edscétional and Career Aspirations

This study also sought to estshl the educational and career aspiration ofsteondary
school girls. Table 8hows a summary of the distribution of the girls by their educational

aspirations. @ble 6shows proportions of girlaspiing to complete various levels education

successfull.
Education level Girls Planned to n Percent (%)
Complete
Secondary 132 100.0%

Postsecondary middle level colleges 81 61.%%
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University 63 47. 7%

Table 6: Distribution of girls as categorized by levels of education thspiredto

complete

It is clearly evident from &ble6 that81 (61.4%)girls aspiredo advance beyonskecondary

school educatiorbut this proportionconstricted to 63 (47.7%) girl&ith increase in the
altitude of the education ladder upwards to university levels quite encoraging that at

least 61.4% of the girls planned to proceed beyond secondary schooling. Those who did not
intend to go beyond secondary school education could have perseeedultural forces
beyondtheir control that could inhibit them from pursuingther education such as lack of
college fees or retrogressive culture discouraging training of mirkgarious careersin

relation to their career aspirations, 78 (59.1%) aspired for mda$s undifferensited
careers and constituted the largest partiFortyseven (35.6%pf the girls aspired for high
status professional occupations while only 7(5.3%) girls aspired to occupy thstalims
(traditional) careers. The girls could therefore be said to be of an average to high career
aspiratios. However the girls mayor may not actually join these careers due tte
prevailing stereotygs negative attitudes and discrimination based on gender and

unemployment.

Hypotheses Test Results

To determine whether significant relationships existed between \egiabder examination

and girlsd educational and career aspiration

HO,. There is no significant relationship between samionomic status and girls;
educational and career aspiragon

Test Result: X (3, N=132) = 15.59, P < 0.05

This hypothesisvas rejected since girls with parents of high s@xonomic status exhibited

higher educational and career aspirations than girls with parents of lowesociomic status

HO,: There is no significant relationshigtiveensex ol e i deol ogy and gi r |

career aspirations.

Test Result: X (3, N=132) = 14.03, P < 0.05
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This hypothesis was rejected since girls with liberated attitudinal ideology exhibited high

educational and career aspirations than tdseexhibited a traditional role perception

HOs3: Ther e i s no significant relationship b

educational and career aspirations.
Test Result: X(3, N=132) = 4.3, P > 0.05

This hypothesis was accepted since thé gir6 educati onal and caree

affected by their religious affiliation.

HO,;, There is no significant relationship bet\

career aspirations.
Test Result: X(12, N=132) = 23.68, P < 0.05

This hypotlesis was rejected since girls who knew women in higher status jobs exhibited
higher educational and career aspirations than those who did not know women in higher status

jobs/ careers.

HOs: There is no significant relationship betwemssidentiallocation (rural or urban) and

girls' educational and career aspirations.
Test Result: X (3, N=132) = 23.37, P < 0.05

This hypothesis was rejected due to the fact that higher educational and canmegioaspi
were recatled among urbaand ruralurbangirls while rural girls exhibited low education

and careeaspirations

Conclusions and Recommendations

Conclusions of the 8udy

i) The girls exhibited high educational and career aspirations.

i) Sexroleideology, socieeconomic status, role modets)d residentialocationinfluenced
gi rl s0 awcareer aspimtiorss imore than religious affiliation.

iii) A direct relationship existetetween girlé educational and career aspirag@and high
sociceconomic status, liberated attitudinal ideology, knowledge of nodelels, and

residence iurbanandruraturban fringes.
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5.4Recommendations of the tidy

) Educationists and researchers shoul & expl ol
and career aspirations and recommend remedial strategies to reduce aateeridngic
negative influence of these factors.

i) Policy makers should come up with affirmative policies aimed at creating a level playing
ground for the disadvantaged groups of the society incltihgol girls.

iif) Girls should emancipate themselves from ther@wadntrically biased socioultural web
and attempt to pursue high status professional careers since givarafde@aeducational

and trainingconditions;they can achievasequallygoodas their male counterparts.
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