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Abstract

When he was a teacher@ta r ¢ | muia | Kplimi madyaéklk € B awas sewt @ djirope by the then
Ministry of National Education to make examinations on pedagogy and handicrafts teatzhimgy seen many
European countrie a | t a was @gpécially influenced by thacticalapproach to education #England,
Belgium and Germany and made a lot of effortthis approach to be established in his own country

The starting point of the@racticalappr oach t o educati onwadh abMdvemenidfuenced
Education Reformm  whi ¢ h | erfthe 20th centuryandkdeeply influenced especially the education
systems of the greater countries of the woltdthis context, scientists such as John Dewey from the United

States of America, Maria Montessori from Italy and Ovide Decroly from Belgitwpgsed eliminating the

obsolete components of the traditional education system which digregrtess simultaneously with the social

change and replacing them with a new model of school that would not isolate the school life from the daily life
Thismodel led to the complete elimination of the conception of education that was founded on traditional values
throughout the world, was based on rote learning and made students ,pasdite the emergence of a new
conception of education in which studeh&l an opportunity to show their creativitygd actively participateih

the process of education

After Baltacéeojlués return to his homel and, this nev
which had a deep impact on hiadso significantlyaffected the conception of education in the Ottoman State and

then in the Republic of TurkeBal t ac o] | u, who r et taughtdhahdidrafts, tboiaxdheount r y
suggested the idea that many courses can be taught not only in the classroalst in laboratory environment

in a practical manner and that such learning would be permalmetiiis respect, he offered a different

dimension to the course of development of thaovation movements in education, which had gained
momentum since th&8th century,and he made a revolution in education by radically changing the system

rather than making smadicale changes

InhisPe dagoj i(Revolufoh in PddagybgyB a | t a explaingd iudetaithrough which dynamics the

revolution he desiewould be addresseBor instance, he aimed to completely transform the basic dynamics of

the traditional education system such as school, classroom, exam, book, student and teacher, and he partially
realized this aim ink e ms ¢ | mtheksahbdl where he had received primary education and where the
traditional Ottoman education system was domin#it t hi n t hi s fr amewor k, Bal t aceé
20th centuryare highly important both becautteey offered the use of modern elemesfteducation compliant

with that period instead of the traditional elements that were a characteristic feature of the period and because
they offer solutions for the fulfillment of the deficiencies in the contemporary Turkish education system.

To cite this article: Y| d € K. (201B).] s may é | Hakké Baltacéojlubs concepti
reform to revolutioninternational Journal of Hoanities and Education, 1:2, 2240

'This study was orally presented under the title AA
Educati on: An Evaluati onPedadosjmadyeat K hihiklk@ 4Bhal Nat éohlh
Educational Sciences organized in Nijde, Turkey bet we

2 Asst. Prof. Dr., Division of Guidance and Psychological Counseling, Department of Educational Sciences,
Faculty of Education, Giresun Uni\gity.
E-mail: hurremyildiz1284@gmail.com



mailto:hurremyildiz1284@gmail.com

International Journal of Humanities and Education 222

Therefore, Is work P e d a g oj i che beKisefuliin detecting the deficient aspects of the contemporary
Turkish education system and in creating a scientific perspective on how these deficiencies can be eliminated

This study evaluates thmfluence of Is ma Halk k @& Baltacéojlu on the Turkist
followed a course of development from reform towards revolution, based ehenid a g o | i, h ehicKlet i | ©]I
systematized thimfluence

Keywords: Pedagogyrevolution reform creativity, Da r ¢unf ¢ n

Introduction

| smayél Ha k ks @n iBpartant éhiokeronjhd devoted a significant part of9dis

year lifeto education and closely witnessed various social transformations thanks to his long
life. He started his education in a traditional education system and then atizaded;, | f ¢ nun
(university in Ottoman Empirgjvhich was planned to develop as a Western model of school

After his graduation fromD a r ¢ In,fBsan u a was &éni to Europe by the Ministry of
National Education to make research on handicraft, pedagogy and curricula in countries such
as EnglandFrance Belgium Germany and Italy, where he closely examined the education
systems of these countries, met wille prominent scientists of education of that period,
worked on their practices and constructed a sodbdbed system of thoughéegarding

practical educationWhen he returned to his country, he partially put these thoughts into
practice both in the schts where he taught handicrafts and in the schools where he worked

as a manager

Bal t a beeamg thairepresentative, in Turkeyt ofi Movément of Education Refordn

which was accepted throughout the world in the 20th cerdndywas pioneered by John
Dewey in the United States of America, Maria Montessori in Italy and Ovide Decroly in
Belgium, and he became one of the Turkish pioneers stidententered education system

that was accompanied by this movement and aimed ise i@ctive individuals learning
through doing/experiencing

Baltacéojlu was strongly influenced by John
transform thoughts into knowledge, that students could acquire the real knowledge only
through their exeriences, and that this would lead to permanent learrthigilarly,
Baltaceéeoj | iofluemcadb yhiOyhlde Decrol ydés idea that
provide knowledge to children about their own natural environment and social environment in
addtion to the basic lessons such as literacy, calculation, history, geography and natural
sciencesand he witnessed how Decroly practiced thighia iSchool for the Normalin
BrusselsHe was al so inspired by Mari a beMeaih essor
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their choices, that they should act and that they could read and write without books, too
Besides, these educators had the opportunity to put their ideas into practice in the schools they
had opened, anB a | t a warked dn these ideas that had been put into pradticeis

way, Ba |l t a pl&ed]ah important role in the establishment, in the Turkish education
system, of the @A Move meichcoversthe Elehs af thé memtionedRe f o r
educators andefers to the search for a new model in order to get rid of tthditional
conception of education based on fl@arning throughout the world especially in the 20th
century

Having been influenced by the prominent scientists of the Movement of EducafmmRe

such asDewey, Decroly, Montessoand KerschenteingtBal t acéeéoj |l u al so em
deficiencies in their ideas and practices, and he accordingly formed his own idea of education

In his articletitted2 0. Asr én T éhilbsophyeof Edeation & the 20th Century),

he expressed his criticism of these scientists as follasvguotedbysa k aoj | u,: 200 3:

We cannot find the philosophy of education of our time collectively in any single pedagdibgue
should be confessed that our time is deprived of great pedagogues as powedusssauThe
great pedagogues of our time suctba&svey, Decroly, Montessodand Kerschenteinehave been
stuck in the reality of education, rather than going beyond¢hiéty asRousseaulid. In a sense,

they are allRousseaians It is in the sense thatn st ead of swall owing Roussea
giant, they have drawn one part of the inexhausti@eer of this ocean into the channels of their
intellects

According to Fay Kirby (2012: 3738), Ba | t a was aliehduof Dewey and many other
scientists of education with his ideas ke many areas such as handicraft, stage play,
journalism and childcare an integral part of the school curricula and to use grammaigteachin

or behaviors as a mediator for educational purpd€§esy mentioned, for example, that while
Dewey was wor-Gumngi owl afredx ttraol s in | iberatin
i ntroduced -durer ii delaarod wiacwroki ng

BesidesB a | t a noéiced thatithe Western education had some faults, and he stated that

the representatives of the Western school addressed the topic of education independently from

the materialist initiatives due to their insufficient knowledge of econ@firpy, 2012: 3). In
otherwordsBal t ateoptduit i nappropriate to introdu:
of education into the Turkish education system as a whole, and he therefore adapted the
certainelements of the Western educatextording to the level afevelopment and cultural

structure of the students in his country

I n this respect, Baltacéojlubés idea of educ

reform t o.His gentity as ani educabor wastially based on a reformist idea to
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make tianges and innovations in the existing education system; but thewitcbed toa
revolutionaryideaupon understanding that the ideal education system could not be built on

the existing system

The present study ai hiesofdaducatieondhe basieof Bcadrse afc € o] |
development from reform to revolution and thus to reviewthssd a g o j i,dhechiKat i | ©I

reference work
OnBaltaciog udés Life

| smayeél Ha k kKl&8861B78)istaa impodgntl educator that witnessedny social
transformations in the history of the Turkish educatidfis education started in a
neighborhood schooh{ahalle mektebiwhere the traditional Ottoman education system was
applied, and he continued his educatioVie f a Kathi€hdvassaippduct of the Period of
Westernization Movement s i n Educati on and
schoolsBal t acéojlu started his journey with a v
he completed this journey with attainments from the ber¢faspects of the modern warld

He finished his higher education in the Scie
conception was replaced by a bit more modern conception, and his success in this school was
appreciated by the prominent scietgtisf education of that period

Having been born in the 1st Constitutional Era of the Ottoman Ratel t a tagaly] | u
benefited from the opportunities of the capital ¢gtanbuj although he was not a child of a

family in the higker ranks of the bureaucracyhe received education in Westéagpe schools

the number of which increased rapidly during the period of Abdul Ham@ukling his life,

he witnessed the process of transition from the Ottoman Empire to the Republic and from the

2nd Constittional Era to Kemalism, and as an educator, he assessed this process through
quite objective criterid G¢ ng°r, 2008: 55) .

After completing his education idba r ¢ | f & ubiuwnUlemi dabilyye e Riyaziyye

(Natural Sciences and Mathemajics Bajl t acwas sent to various E
as England, France, Belgium, Germany and Switzerland in 1910 by the then Minister of
National EducatiorEmrullah Efendito conduct research on pedagogy and handicraftsr

his return to his country, he worked as a teacher and a manager in many schools, and in 1913,

he was appointed as a professor of pedagod@ydor ¢ | &ng heuwas selected as the dean

ofDar ¢l &s nlminvi si on of .lbh1923ehe was appomtedfas the rectorioine s
Dar ¢l EGopuono°r ,; 2AkOy&:z,%52007: 314
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In this process, he put an emphasis on a practical approach to education rather than a
theoretical onghe was deeply influenced by the practical education systems in theiesuntr

he visited after graduatingfroba r ¢ 1 f ¢ nun

During his stay in France, Baltacéeojlu visi
schools and theatres, and regarding this visit, he &ttt time | spent in France was the

most productiveperiod of my lif@ .After his return to his homeland, he showed an
educational approadhat included similar practices, aheé gave students the opportunity to

do practice irk e ms ¢ | peepkivaté schmool he had previously attended; however, with the
outbreak of the World War |, these practices were left unfinisSeailarly, when he was

appointed as the director Gfazi Institute of Education in 193Me wanted to organize this

institute in the form of an ex wamotalievedta | sch
do so, and it was canceled while in the process of plar(niAg 20&n222 Kirby, 2012:

7).

Starting from 1913, Baltacéojlu ®dDahigéyegaduni

however, due to some political reasons, he was removed from his office uookzctve

dismissalin 1933 He started to publish a journal namgédni Adam(New Man) in 1934

However, in1942 he was appointed again by the then Minister of National &aucHasan

Al i Y¢cel to establish the Department of Pec
Geography at Ankara UniversitBetween 1942 and 1950, he was elected as a deputy twice

from the provinces oKonyaandK é r k 8taring from1951, he worked at the Turkish

Language Association f&3 years He published thousands of articles and more than 120

books in many areas including art, philosophy, sociology, education and rehgmori912

till he passed away in 1978 in Ankgk&idmann, 2000: 77-178).

A Line of Development from Reform to Revolution onEducation

| smayél Hakké Baltacéeojlubs conception of e
development that extends from reform to revolutidaring his examinations in Europe, he
observeda conception of education that focused on practice rather than theory and enabled
students to reveal and develop their creativity, and after his return to his country, he wanted to
adapt this educational approach to his courfigr this purpose, he toakction by firstly

making innovations in the existing education system and changing some elements of the
system; in a sense, he made a reform in educadionwever, it was not much possibleuse

the existing education system as a basis for building a cmweption that would make
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students active, would eliminate the rgarning system and would not reduce everything to
theory. Therefore, it was necessary to demolish the existing system and create a new
education systenBased on theseided3a |l t acéeoj |l ués conception of
reformist line towards a revolutionary one

His works on education should be considered in order to understand this line of development
The first work in which he revealed his revolutionary line in literature of education is
Talim ve Te r(Revoutod id EBducktiorkadd Teamind)n t hi s wor k, B a
put forward what he wanted to achiewe what he aimedhrough the new education system

he wanted to buildand he criticized the esting education systenG¢ ng°r, 2008: 57
Bal t ac é o] Isummdrize8 Bistcritici€m) as followsH&ve a look at the school we

have opened, the curricula we have created, the books we have made students read, and the
procedures we have used siffl@mamat [reform era in Ottoman EmpiféWNe understand one

thing from pedagogy: A pedagogy that makes students sit at school desks, read books, learn
information by rote, prepare for examinations and desire being a public $e&eaobrding

to him, it was notpossible to construct new ideas on such a conception of education
Therefore,it was needed to demolish the elements of the old system, replace them with new
ones and completely remove the unnecessary ones from the.system

Bal t asys&temptizad thesdeas in hig - t i ma "whid evastpublished i©931.This

work symbolizes a framework in which he demolished many elements of the existing
education systenpartially abandoned the individualist approach that he had initially adopted,

and associated edation with social thing - t i ma “wasMen&w sehpol, and it had no
similarity with the existing schoald here were production and democracy in this school

was a school of workn other words, it was a new school that turned knowledge into.work

For the students oK - t i ma ’, thevkewas mopsuch thing as rote learnitigere was

learning by doing/experiencing and practicing

Bal t a@®5 ])éxpressed these ideas as follows

K- t i ma , whigtelKiriseed writing on 24 February 1918 my first education bookt is a

thrust of development achieved by Reform in Education and Traitirgllected there the
experiences of my life, it is the books of my pedagogical bekefst i ektepis thiel defense of a
cause the cause oéducation for creating complete man, real hiams a child of miseryit ran

after new opportunitiesSince its creation, it has never rested in the bookshelves like a dead body;
it has always influenced, always entered into the life, fought, beatdh&aabht the new

The education provided i - t i ma ~ is tMeedorcretized version of the dream that
Baltacéojl R¢ hamd a kni (Stidbktsi ih IMg Dream) Through an artistic
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perspectiveB a | t a de8cabjegher model of school in his mind as a dre&n, it can be
suggested thaK - t i ma ~firstM en&nifested itself in a dream and then entered into the
literature as a model of school that cobé&created in real life

In K-t i ma’, BaMetka esqueijtly emphasized the social aspect of the school and
reinterpreted the education, whose main aim was to socialize individuals, from a perspective
that had never been discussed within the Turkish education system unthéhestablished

a school systerhased on five basic principles, which would be frequently referred in the area
of education

His five basic principlesare the principle of personalifythe principle of environment, the
principle of work, the principle of productivity and the principle ioitiation. The first
principle ofK - t i map, theNdenkifleeof personality, refers to the aim of education as the

i ndividual 6s i ntegration of t he knowl edge
transferring the knowledge to the individubd other words, the individual internalizes what

is transferred to him/her through education and makes it an integral part of his personality
For instance, when an individual learns about a work of art or a religious symbol together
with all the legends abouhat work of art or religion, with the atmosphere in which it
emerged and with the stories about it, then he/she actually learns about that piece of art or
religion rather than learning it by rot&his is howK - t iMeldep manages to create a
personaliy integrated with education

Baltacéeojlu (1942: 24) suggests that the rec
the social personality aimed by education and the various elefoaniag this personality, is

not a recipe or a concept but theiabperson himself/herselhis social person is a citizen,

a colleagueWhat is important here is to determine what qualities should be acquired in order
to be a citizen or a colleaguia this respect, it can be suggested that the highest purpose of
education is the personality of a scienfi$te school should create this personality of scientist

in students insofar as possibimilarly, the real aim of vocational education is also the
personality of the worker, carpenter or ironsmithe school Bould create these personalities

in students insofar as possible while providing education

Another principle oK - t i ma ’is thiél prikdipke pf environmenficcordingtoBal t ac éoj | u
(1942: 2930), real personalities can develop only in real envirortmérhis means that a
scientist is not a secluded individual has a lonely life, but a member of community with

morality, conscience and a special technidu@ | t a stades fhdt lbeing a scientist requires
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a whole mentality with its books, tools, proceek rules, laboratories, ideas, virtues and
certain conservative aspechs other words, scientist must be interested in both material and
moral lives According to him, the same thing applies to a gardener and even to a heyst

also have such a sial reality All these professional people have a perseverance, and this
perseverance can emerge only through the social identity of the professional péison

social identity is made up of the genius, inspiration and work of the professional, @@rdon

this identity can appear only in a real environment related to the specific profddsien

Bal t a e@phgsikes the importance of the real environment in which the area of
profession emerge&or instance, one of the most important requirements fgardener to
perform his occupation is to have a garden because it is impossible for a gardener to actually
perform his profession without a gardefherefore, the real personalities of individuals
emerge only in real environments where their areasafégsion or the subject areas they are
educated in can be practiced

The principle of work is directly related to the two previous princifiee r Bal t acéeoj | 1
personalities can be formed in real environments only through real wotkg t a - 244).1 9 8 4 :
In this respectB a | t a po@nts put that the works done by the student§ nt i ma ’ Me k t
are real In this new school, students try to produce real tools that they can use in daily life
For example, students can be asked to produce woodemttangarticle board or plywood in
accordance with the development of their psyotaior skills Since forming different shapes

with construction papers the name of practical education does not constitute a real work,
Baltacéojlu crsticizes such practice

With the principle of workBa | t a c € 0] | emphadiz8stethniqug.4Atcording to him,

the technique of the scientist is the one that obtains knowl&tjentific observation and
scientific thought are the ways of intellect and understanding d¢nable scientific
discoveriesTherefore,B a | t a suggedtsithat each of the scientific activities that include

t hese i s a.nA siientifit attaimmad mntludes reading, writing, memorizing,
discussion, note, hesitation, doubt and similardi&ctin this respect, the scholar or the
scientist must become a discoverer and attain what is scieftifec biggest need of the
scientist in this framework is to be frteBhe scientist, who is supposed to act with certain
principles and a very creativetellect, also needs to experiené®r no inculcation and no

guidancecan replace his/her judgments which are products of his/her personality and
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experienceA | | these are possible only though sci e
within his/her area of profession.
Real works require productivityrhe principle of productivity oK - t i ma “stipMaeds t e p
that fithe prerequisite of a real work is thgainment of a real work, a real productoBy
real productiorBal t a c & o] 438 me@ark 8 Wwazk:thath&s a social vaker instance,
supposing that a lesson had the subjectfiad h o, whe Ifollowing methodscould be
considered
1. To orally say smething and give information about shavel
To make students paint a shavel
To make students create a model of the shasielgpaper or cardboard

To make students creaautilizable shovelising sheet metal

o bk~ 0N

To make a shovel from sheet metal in sueves that it can be marketed

The final option includes a complete productivity because the shovel is a real shovel made
from sheet iron, and its marketability shows both its reality and productivity as it can provide

a profit in return for the effort made Ba | t a c € o] IGetting pto8uttity fraBn&he .

work he/she has done, the student believes that what he does is valuable, and gets motivated
for that work Therefore, every work to be done should offer a yield, a productivity

The fifth and last priciple ofK - t i ma “is the prikdipke pf initiationWith this principle,

Bal t acé o] | under(ingésStha2educadidh has a duty to prepare individuals for social
life. And the educational institution to fulfill this duty is the schatbwever, he school has

limited time and pace for doing thiBut what is important here is that the school does what is
necessary and possible in order to prepare children for real life within this limited time and
spaceln this respect, the principle éfi ni t i ati ondo refers to the tc
possible to be provided to children within the school environment

For Baltacéoj !l u, who frequently emphasi zes
actually more prior than otheodr principles For initiation expresses a process that covers
other principles, too B a | temghasizgs lthat the educatiorkin t i ma “is oMednt e p
initiation and that it does not continue throughout the life of the indivitluather words, the

school cannot always exist in the lives of pepplet the effects of the formal education
process in the school continue to exist in the personality of the individual.

Revealinga significant part of his conception of educationKin t i ma ’, Bakhe lot] ¢ pu

defends that a revolution is needed in education on the grounds that such a conception cannot
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be constructed on the existing education syském d a g o j i, @hech € hwiote 11@d3

defends that necessary revolutions should be made in order t put i ma ~ intdMe k't e p
practice, and it explains, in detail, in which areas these revolutions should takerplaise

work based on the i dea thaaltt afpevaésévery cieearh o o |
information on what this new schoalill not include and how such exclusions wik
compensated for.

Baltacéojlu defends that the old conception
like K- t i ma ~shoMea betbelpinsteadnlhisP e d a g 0 | i, tiecexplkaing in detail

what should be done in this procegscording to him, many elements of the old school
would need to be demolished by a stuemitered conception of education that makes
students active and lets them revetdeir creative intellectuality and learn by
doing/ experiencing as proposed by the .AMovenmn
The elements to be excluded can be summarized as curriculum, bodkarateg, exam and

class B a | telintinated sbrme of these elememtikile he changed the system diie

others;in this way, he paved the way for the studemintered approaches, which rapidly
disseminated around the world, to be used in the reconstruction of the education system in
Turkey.

In his criticism of the situation of the old and contemporary schools in the beginning of
Pedagoj i, de aKh taicle @dfatedthat thd Rurkigh:sociétyadbeen in search of

a conception of school sind&anzimaterg but they did not know whatchool they wanted

Since he closely observed many different types of schools during his long life, he put forward
very realistic analyses related to the isgte@ him, neighborhood schools were traditionalist
Besides, they were against independence kms#d on rotéearning In other words, they

were a smaller version of the madrasa importance was attached to the personality of the

child either in madrasar in neighborhood schools besaleating was a tool of punishment

in these schools, and femriting tasks were assigned to the children while they were given a

lot of reading assignments

The reason foBal ¢ jalc@ds criti ci sm .dlesetstheoks égnoeadttheo ol s
individual learning skills of children/students and made them lgarexisting knowledge by

rote No new knowledge was constructed in these schools because it was considered to be a
sin to contradict or comment on such existing knowledgethermore, the idea that it is a

good deed to read Quran disregarded the teaabfingriting especially in neighborhood
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schools andjave reading a lot of weighit was only aftefTanzimatera that the teaching of

writing started to be considered important in primary education in the Ottoman State

The TanzimatPeriod is a turningpoint in education in the Ottoman Stafehis period

foll owed the Westernization policy of t he
Educationo which was the previous period of
century and it led to very imptant innovations especially in the area of educatkeor

instance, educational stages became clearer, and reforms specific to each stage were made in
this period

Providing a very realistic criticism of the Constitutional Bvae( k r ) whick feliowedthe

Tanzimat EraBa | t a c € o 7) buggested & #he schools of this era had new buildings

just like in theTanzimatEra and they had a conception of education that attached importance

to independence unlike the neighborhood schools and matiasaver, theschools of this

period could not provide the real knowledge dhds could notproduce creative people,

either

In conjunction with the modernity, the educational policies of the Republic Period changed,
and taking the West as a model ledettucational innovations in more specific ardasr

instance, the basic areas of education such as book, curriculum, journal publishing and teacher
education were frequent targets of the change and innovation. Hovileeel, t a bagloj | u
various criticisms irthis regard

According to him, although the number of schools, teachers, students and educational tools
had increased, and in fathere had been a fight agaimsainy bigoted attitudeduring the

Republic Periodtoo much importance was attached to e¢ngpturricula in this period, too,

just like in Tanzimatand Constitutional Eras. Creating curricula was actually the starting
point of the innovations in that periodowever, the way it was handled was not appropriate
becausat was necessary to write books to implement the new curriculath@ndook was
everything for the educators of the Republic Peribderything that activated the intellect,

gave the knowledge, and formed and developed the chafaBexr| t a c € 0-§).1 u, 19614:
In addition to this,Bal t ac € o] Istates that ®a6let of8weight was also given to
publishing journals by the educators of the Repullaurnals were an important tool in
disseminating the new conception of educationto large masses Bpl tac€&be educ
of the Republic Period, who tried to construct a new conception of education by creating

curricula, producing books and publishing journakspresented the continuation of the
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education of the Constitutional Era. Although he emphassoede positive aspects of the
education of the Republic Period, he also underlined that this period continued the rote
learning system of the past hogever, despite all these assets and hard work, the school of

the Republic, just like the school of thertitutional Era, could not get rid of traditionalism

Like the school of the Constitutional Era, it also makes students read, it also explains, it also
makes them learn by rdted

So.Baltasegojgésts that the Republ inatbesydiiieeemt c on c ¢
from the old one because the first condition of being different is to reveal the creative
intellectuality of the studentHHowever, reducing everything to the book and considering the
book as the sol e condiis$neither ahewrnor apprepriasetwayd e nt s
According to Baltaceéeoj !l u, t hleutitdsonotthe higsesta n e c ¢
priority educational toolln his new conception of education, the book has the lowest priority

In other words, the childfudent should learn the knowledge by directly experiencing it in its

natural environment and then read that knowledge from the. Bbekbook is the theoretical

dimension of educatiorBut the new conception cannot be constructed solely on theory
practie shouldoe more prevalent and constitute the first stage in learning

Bal t a@%4:8)duta a clear emphasis on the social aspect of education especially during

the period he wrotd®> e d a g 0 | i.decordidp to ihim©aducation should socialize the

individual. The institutions which will mediate this will be, of course, the schools

What were we expecting from the sch@dBid we not expect them to prepare the callow children

for the social lif@ In short growing up of the callow children as socjmrsonsSocial person is

the one that has a national personality on one hand and a civil personality on th€hetHermer
personality is provided through the cultufand the latter one is provided through the technidue

person without culture anédhnique is callow and unsuitable for social.lifée school exists for

giving these personalities, and the exam is for testing whether these personalities are achieved or
not Who has achieved this personality and who ha® not

According to him, schoolboth teach the children their identity, traditions, conventions and
social norms by enabling them to acquire the national culture and create the creative intellects
of the future by informing them about the technological developments in the world and
teacting them how to use that technologyhese are the two most basic featureKoeft i ma ”’
Mektep

In explaining what he expects from scho@dsa | t a (%64: #H43) also criticizes the sole

use of exams for measuring the achievement of the aim of thel salindch is not to create
individuals eligible for social lifeFor the exam, whether oral or written, includes receiving

answerdn a short time for the stereotyped questidpgestions in an exam can be important
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or unimportant These questions can bern any part of the book that includes the subject
area Therefore, the studesinay have difficulty in remembering the answer for the question
This is something that scard®em And the studestcannot be comfortable with something
thatthey arescared & They arerequired to learn the texts by rote while preparing for the
exam They takenotes, draws schemas, repeats, reads aloud, swingSuetcg the exam,

they cannot even breathe whémrey confront with questions thathey cannot answelf they

can answer the questioribey feela great reliefln such a case, the studerfiéelhappy as if

they survived an accident They try to tidy up and recovetheir personality, which
disintegrates due tdistressHowever, if their performance on the exasrbad, their self gets
broken into pieces and they experience a great disappointment and frustration

The feeling of stress that the exam causes is also a topic to be researched in relation to the
objectivity of the exam results because students frequiiltito answer the questiomie to
excitementdespite they actually know the answefhis situation shows that it is not
appropriate to measure all the things taught during a whole semester or year through
stereotyped questions with limited time foramsing like one, two or three hourhis is the

exact reason why a | t a ¢1664:] 48)weriticizes such use of exams as a method of

measurement and assessment

| am not against exams, but | am against this bad form of eX&uok a tradition, whicbonsiders

asking questions as the sole means of testing, lets the coincidence play the biggest role and
includes fear, does not deserve the name of eXderefore, it is necessary to eliminate exams

and to replace them with an instrument that actualfflifuthe task of examinatioandselection

Our experiences throughout the life manifests the truth of this ileathe most successful
students in the school exams those who perform their social duties in the b@sAmnwathe
unsuccessful students tife school always backward persofs@ms are not a tool of selection
contrary to what school pedagogues understand from.tBgams are a procedure that values a
certain type of memory more than needed

Another element that is not suitable for the newosption of education is the classrooms
Bal t acriicags the existence of classrooms in which desks are aligned in a row like in a
military setting It is not possible to provide education in a sound way in such roeons

Bal t aceé o] | indiviual® aeddifferehtdn)terms of their age, their creation and their
existence therefore, prisoning them in a closed room called classroom has no educative
aspect There are one teacher and mostly more than forty students in these rooms, and the
teader sits on his seat and speaks continuoughe school discipline urges students to sit
without any movementisten to the teacher with great attention, understand the things exactly

as they are told and do their homewokk a justification for this,tiis alleged thafhumans

are all created with the same intelligenceo,
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and fApeople of t he same ag.eHowewer the scidnee ofs a me
biology defends that these are not trliberebre, it is not appropriate to suggest that the
classrooms, which are a product of this understanding, have an educative aspect

Bal t acé o] |suggestd thab people tlodnpt have the same speed of mental evolution,

and what actually exists is not amtelligence, but the intelligenceShere is not one single
intelligence that conceives all the subjects together; there are separate areas of intelligence
such as intelligence of science, intelligence of art and intelligence of Tradeis confirmed

by the science of biologyThen, if these are the realities of biology, how come the
pedagogues put students with different evolutions and different abilities into the same reading
rooms called classroontfow come they want to load the students with the damogvledge

through the same methods at the same time and on the sarfe days

According to him, there is no such thing as
thing as Ato get e dlaotketwds)individuals carendt beddatedc i p | i n
from the outside What is needed for the education of the individuals is to provide the
necessary external conditio®r instance, the task of a gardener is not to make an apple tree

to yield apples or to teach it to yield applémit it is to provide the necessary external
conditions for the apple tree to yield apples. The tree can yield fruits when such conditions as
soil, air, water, sun, fertilizer etc. are satisfi&milarly, the duty of the teacher in education

is to provide the conditits of education for the studeritsBal t acéoj | u, 1964: 1
Baltacéojlu gained his relevant experiences
courses and curricula abroad, and he pointed out the conceptions of education in various
European countridse visited He especially underlined how deeply he had been impressed by
his observations during a v.DrsDetrolytwhovasone Decr ¢
of the important educators in the early 20th century, put into practice an educatame m

that is not used in many of the contemporary schools

Bal t acé o] lexpregsdsdis ithpressiofis)about Dr. Decroly as follows

| was in Brussels ir1910.1 visited Dr. Decr ol y dhle Decorhwas | for nor
himself showing me arad. We entered a roonThis room did not look like a classroofables
were placed near all four walls of the room. Children were taking out pieces of books and journals
from the baskets near the tabéesl cutting out the picturem these pieceshenthey were gluing
these pictures on the notebooks in front of theaskedDr. Decroly:
-What are these children doing
He said:
-They are learning history
-Well, but they do not have any teachers or bbél®wv do they leard How will the concept of
time be formed in these studehts
Dr. Decroly gave me this remarkable answer
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-Did you know Brussels when you first arrived in Brus8a&feu wandered and looked around
And one day, the pieces of the city, which you had learned separately, merged wititheach
Brussels became a cityistory is also like thisThese children will acquire some separate
knowledges by cutting and seeing these prints again and. &@ineday, all these separate
knowledges will come together and the concept of history wilbbmed

Various thought s t hatinHsanindwere aowjgroundedhamna firmal r e a c
base thanks to such a conceptibrom that time on, his conception of education was not

based on creating curricula, writing books and publishing journdigh weredefended by

the educators of the Republic Period, ibwras now basedn an approacthat defended the
abandonment of attributing basic roles to theoretical elements and that gave the highest
priority to practice

In this respect, Watever knwledgeis to be taught to a childhould be taught in a practical

way as long as possible, and then the child should read the theoretical framework related to

the relevant subjecFor instance, if a child is to learn how a certain plant grows, how much it
should be watered, which fruit it can yield etee/she should firstly observe this in the nature,

and then he/she should see what has been written regarding thig piams the only way of

gaining experience, and the learning of the child becomasgment when he/she gets the
knowledge through experienckn this way, the process of education progresses in a sound

way.

Bal t a@%4: 18171 defends that the evolution of the knowledge is not from the known
towards unknown contrary to many educators suggest, but it is from the unknown towards the
known Thi s constitutes Dr. Decrol ydéds nthati on o
education starts with anarchy and ends with order

The ideas of education proposed by Baltaceéeo]j
Dr . Decr ol yods s c htheylalsofbore thertracesmfthe pronhinient sciergisis

and persos of literature such ageanJacquesRousseauand Lev Tolstoy. For instance,
Baltacéojl u was Rduseamnuglsy iidrefalsu @ Bmildathostthgiva mo u s
child education should be The <centr al point of Bal s acéeoj |
formed by this work in which the chil&mile, was brought up in compliance with his nature,

kept far from social pressures and not exposed to any attitude contradicting with his nature
Similarly, Tol st oyb6s s u cgaelsyti.e.ahat the behaviorseoflau c a't i
child are initially not subject to any rules and are therefore extremely natural, indicates that
every child actually exhibits an anarchic behavioral pattern in the early childhbisdidea

also made a basic contrioi on t o Baltacéojlubés conception
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suggested that he took Rousseau and Tol st oy
of child education

For Baltacéoj !l u, children find tleh@hirl dpreernséosn
competences, inclinations and abilitesvelop by themselves as they live their own spiritual

life. That is why nothing can be given to children from the outside nature of children

leads them to learn by experiencinigor instance, swmming cannot be learnt through
teaching; it can be only learnt by swimmingherefore, in all stages of their life, children

acquire things through their own experiendeghis regardB a | t a coesmérd children as

beings alone with their own naturetil they get out of childhood periodHowever, the

situation changes after childhood, e.g. once the child becomes an adult entering into
professional life For him, the spontaneous developments that children experience in their
childhood are a kind of sgiitutionalization in the sense that they get to belong to a
community In fact, when the children experience everything in compliance with their nature
during early childhood, they also get prepared for institutionalization required by the adult
life.Int hi s respect, Baltacéojlu suggests that |
the spirit and institutionalization as a sociayhen the spontaneous development of the spirit

takes place in childhood, it also prepares the ground for institudahah ( | | k2604:,

103104).

So, it can be suggested tiigag | t a frequerjtly underlines that the human is a social being

While he is loyal to the idea dtousseawand Tolstoy about the nature of the child,atso

states that the child cannm¢have so naturally when he/she becomes an. &ulindividuals

belong to a community when they become adults. And this community, which adopts the
rules of the society it exists in, enables the adult to behave in compliance with the social
norms This is actually not a transition from a free state to an unfree Satéhe contrary, if

i ndividual s6 freedom is not restricted in ¢tfF
to behave in compliance with their nature during childhood, then theyvebte social life

until they become adults, and then the existing rules enter into their life when they reach a
certain level of consciousneskhis is a lifestyle that the individual adopts with a free .will
Otherwise, a state of anomie would arisehi@ $ocietyAnd this has nothing to do with being

free or not

As can be seerBaltac € o bldnds his pedagogical ideas with a sociological perspective

Therefore, it can be suggested that his conception of education does not separate the human
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being from his/her social aspectHowever, during the period when the Movement of
Education Reform was disseminating around the woBd | t a wsed jfol approach
education with a more individualist conceptiome tried to construct a conception of
education basedn the sole individual characteristics of each childter in his life, he
comprehended that individuals could not be always isolated from the society with their
individual characteristics, and he underlined that they were to act together with the isociety
terms of both formal and informal education

By associating the social aspect of the individuals with the environment they live in,
Balt aceéeoj | also(etadibed a mareOspecific area within educat@n him, the

first thing to do for educatm an individual is to create the environment that the individual

will be educatedHe clarified this idea as follows

fiEvery education aims to create a certain persondlitere is an environment in which this
personality can emergdhis environment isan environment of culture or an environment of
technique Education can be received only within its own environmértierefore, every
environment must be suitable for the nature of the education that will be provided within it. The
person to be educated stdive in such an environmenthis living must be also compliant with

the conditions of real lifeBy living, | mean every kind of livingcultural, technical, conscious,
nonconscious, individual, social livingd

According to him,a plant needs suitabs®il and climate for its growing, and the same need
applies to individuals, todevery individual is a product of his/her own social environment
and cannot be isolated from this environmémthis regard, it should be emphasized that it is
necessary torflow the correct environments that will form the human personality. For people
can talk about environment without knowing what an environmeRbisexample, all parents
want their children to be decent persons; but in order to ensure this, they alwaykegiv
advises,shout and swear at them, beat them, prison them in a. rbbis is not the real
environment of the children including their family lif@his can only be a mass life
Therefore, recognition of the real environment is quite important fold obducation
(Baltacéojlu, 1964: 104).

FurthermoreBal t ac € o] | undgrlited that a redl éngirpnment is not sufficient by
itself for the education of childreiit should be also an advanced environménghould be
compliant with the nature dhe society in which the family and school environments exist
However, many environments dess advanced than the society in which they exist in both
cultural and technical term&or instance, autocratic orders can be found in democratically
governed gcieties, or there may be people acting like a dictator in schools which have the

aim of freedom
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Therefore, all these things require effort because providing an environment of education for
children means creating an environment that is suitable for pleesonalities, that includes

and can implement democratic elements, that enables children to learn by doing/experiencing
and that provides necessary conditions for this purpgosd, of course, the duty of informing
families about these needs and arragdine school environments accordingly belongs to

educators.

Method

This is a theoretical study based on the u:¢
Baltacéojl ubds wor kks- t 1 enlaa (Sedbtdd Stheol) anPedagojidep i ¢ ,
K h t, ihdve been reviewed within the scope of the study. Besides, secondary resources
(books, articles etc.) written about | smayé

been also examined.

Conclusion

It can be suggested that accordin@ta | t aécanalypid af the Turkish education system,

both the Ottoman education and the Republic
implementing the developments in education when compared with the European education

For instance, the contemporary cona@pf university, which dates back to the 12th century

in Medieval Europe, could emerge in the Ottoman Empire only in the 19th century with many
deficiencies Unfortunately, this lateness had negative impacts during the first years of the
Republic, too Under these circumstances, various intellectuals, who are now remembered

with respect, searched for ways to allevidie testruction of this latenessid somehow

became successful in this

Many intellectuals such aKo - i Bey, Kati p Kbeladlbhim, HEkkeér, u nkl
EfendiandS a t € maBaged to stop this negative situation especially starting from the late

18th century, and they could put into practice important ideas for fulfilling the deficiencies of

the education systendust like these intellectuals,s ma y € | Ha k kppearBdaas s ac € 0]
prominent intellectual in the early 20th century, when the education was evolving in a very
different direction

The basic factors that made Bdofedadacatiénoshollds an |
be sought, of course, in his identity as an educslttien he was just 24, the then Minister of



Yél | &z 239

National Education sent him to various European cities, where he conducted systematic
researchHe could objectively compare the implemeagidn, in these cities, of the Movement

of Education Reform, which was rapidly getting widespread around the world, and the
desperate situation of the Ottoman State, which gave education a lower priority due.to wars
His experiences in these citiesledtinro t hi nk t hat fAa ;betwedglc hool
not hurry to take actiarHis idea of education had a systematic structure that started with
detecting the deficiencies of the existing education system one by one and continued with
contemplating on tvat should be done to eliminate them

After his return to his country, he worked as a teacher and as a manager in various schools in
which he had also received educatidaring this period of time, he had the chance to detect

the deficiencies of thechools Although he initially considered to make an education reform

with the aim of making changes on the basic elements of the traditional education system
such as school, classroom, exam, teacher, student etc., he soon recognized that it was not
possih e i n such an education system to create
based on his i mpressions abroad, and to cr ea
this new schoolFrom that time on, reform in education was replaced by wéwol, this
revolution managed tdemolish the olcelemens of education and replace themth new

ones that would lead to the creation of active individuals who would be compliant with the
necessities of the time, have a broad horizon and have leadskilsip

His conception changed the classroamangementthe exam system and the teacher profile

it set the students, who were continuously loaded with the ready knowledge, free from
intellectual passivity based on constant reception, and it led to el mbdtudent who got

excited of what he/she did, became motivated to do better as he/she got a pratihet] an
inquisitive and creative intelligenc8uch a model student would not accept ready knowledge

and he/she would believe that his/her knowlesigeuld not be tested solely by an exam that

took only several hour©f course, the execution of the minds that would think in this way
would be guided by teacher®ne product of this new conception would be the teachers
serving as guides for the children, whose minds were not processed yet, to search for, analyze,
criticize and internalize the kKewl emdge MeBa
(Social Schol); but this school never existed actuallyowever, until the outbreak of the

World War | Bal t acéoj |l u put t hese i deas i nto p

k ems ¢ | mehéreahe haa also received primarye ducat i on; and having
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new school was possibleo in the Turkish edu
educator who managed to realize this possibility

INK-ti ma’ ,BaVetkae®o] | u expl ai ne dshould bed andh dis | how
Pedagoj i iedemdlibhed tHe @dsolete and harmful elements of the existing education
system and replaced them with the new ones that were compliant with the time, with the
world, and most importantly, with the needs of the studemishin this framework, his

reformist conception starting with hisTal i m v e T er bevolved Gimtee a Kn k & |

rewolutionary conception over timeK - t i ma ’, whidle ket aljedt he fAbook of

pedagogi cal beliefso, served as a bridge be
educatiortook on its full meaningiPedagoj i.de Khti | Ol
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