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Abstract

The purpose of this research, performed with the idea that democracy is the basis of multicultural education, and
multicultural educatio is the perpetuity of democracy, is to determine the attitudes of teacher candidates
towards democracy and multicultural education. This study used qualitative and quantitative research techniques

toget her ; guantitative daanmnd aMul tgicwdn uwiatt h Etdlue a fi De mc
qgualitative data are gathered in the answer given to
think multicultural educationéodo. Accor diardsgdentooact he r es
and mul ticultural education: ivery positiveo on d
multiculturalism, multicultural education and prejudices on multicultural education. It is understood that

participants of the research did bt f f er in their attitudes according t

region they live in and location variables, that social studies teacher candidates formed the group that had the

mo st positive attitude for f, that mespeativelg, yormatidruandghysioah 6 a n d
training teaching groups had relatively negative attitudes on same topics, and that classroom teacher candidates

had more positive attitudes on cultural differences according to others. According to the maltiogistic
regression analysis results, it was found that the #fl
|l ocation lived for the |l ongest timed variables sel ect
of teacher cadidates towards democracy and multicultural education, that teacher candidates had more positive
attitudes on democracy education and democracy comp
education is effective o oultutaledifferdnees. It saunddrstabc that sedcherat t i t
candi dates emphasi zed t he pol i-foria¢ 410, asptictes @dr tdiecma
explained democracy with positive themes; regarding multicultural education, they believdustleatutation

will provide equalopportunities;they emphasized the importance of diversity, and suggested a change in
curriculum for this education.
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Introduction

Our traditional opinion is that higher level education acquisitions are prerequisites for
democracy, at least since John Dewey (1916). It is believed that education encourages
compliance democratic life due to providing the culture of demgcthat it helps increase

welfare, and that this causes economic improvement (Acemoglu et al., 2005). Besidé®, for 20
century pedagogues and philosophers such as Mitchell (1953), DuBois (1903/1973) and
Woodson (1933/1977), education is an absolute nousteép democracy alive (Banks, 2004).
Democracy means frule of the peopled (demos
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political system that constitutionally allows us to change the authorities in political power.
Being the social mechanism thatanages the social decisions taken for the solution of
problems in conflicts between interest groups; democracy settles countless disputes between
social groups within the framework of a legal system or political system, so, democracies are
seen as more fational than other government types (Lipset, 1959; Yay, 2002). Lipset,
Rustov and Huntington express that, among the prerequisites brought by political democracy,
there is a higher education level, a wider social pluralism, more open and tolerant society
towards differences and compromises and a more multivocal culture, and that the possibility
of democratization mostly dependent on the compositions and presence of such prerequisites
(Pourgerami, 1988, 125).

Culture, described as a form of thought, a fofrbehavior and a form of living with material
objects, is a wide and extensive concept that covers the ways of existence, which is learned
through the family and s@d networks (Macionis, 201248; Golnick & Chin, 2009). Culture

has many elements, namelglues, behavior types, faiths, languages and dialectsyarbal
communication (symbols), perspectives, world views, nomasKs, 2006; Macionis, 2012,
62-68). The most important element related to culture is that a culture shared privately by a
group may not be shared by the whole group, and moreover, that culture is a continuously
changing, dynamic element. Individuals, groups, and their environment continuoustye cha

(Terry and Irving, 2009110).

According to Hunter (1974) and Baptiste (1979), ioultural education is the construction

of education based on pluralism in the context of the principles of equality, mutual respect,
acceptance, understanding and ethical dependence to realize democratic ideals, to meet the
needs of various groups thatilouthe society, and to ensusecial justice (Gay, 19940lat,

2009). Multicultural education seeks all students to have academic success and prepares all
young people to become democratic citizens of a pluralist society (Gay, 2003/2004). Mwonga
(2005) abscribes multicultural education as a type of democratic citizenship education in
society because it recognizes the majority, highlights historically marginal groups in public
education and improves active democratic citizenship. In this perspectivaeguttwsial
education is an education of citizenship for all, beyond the education of individuals with

various backgrounds.

When the epistemology of multicultural education is examined, it is possible to see that the
process is closely related to social sfammations. Within the civil rights struggles in USA in
the 1960s, the activists, community leaders and families demanded that the curriculum of the
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country would be more consistent with the racial diversity (Banks, 1989; Davidman &
Davidman, 1997). Inate 1960s and early 70s, the reason of the education reform was the
womends rights movement. Femal e academici an
before them, insisted that the curriculum covered more of their history and experiences
(Banks, 1989 . During the same year s, ot her mar gin
significant pressures in social policies and human rights with the power they gained from the
feminist movement (Gorski, 1999). During the rii@i80s, near the end of the26ertury,
multicultural education experts suggested many education and teaching models that took
social justice, critical thinking and equal opportunity factors as basis (Contribution Approach,
Additive Approach, Transformation Approach, Decisinaking and Scial Action

Approach), and discussed all steps of formal education and academic models within the
context of multiculturalism (Banks, 1988; De La Torre, 1996). This way, they attempted to

take the curriculum, which only covered small manipulations, to @tipo that allows
reexamining the schools and the society, and makes schools the leader of the development of

future societies, prioritizing the elimination of social inequality in particular (Gorski, 1999).

Multicultural education practices and theifleetions on classes reveal that, in a way, the vote

between cultural assimilation and cultural pluralism through education was used in favor of

cul tur al plural i sm. Cul tur al assimilation i
pot 0, wh e ithevaribug etlonicgd and nacial backgrounds interact, their freedoms are
restricted by the greater society...o0 and
cultures and absorb the culture they live in duringgheoces s é o0 ( BénThet t |, 2

purpo® of the process is to melt ethnic, cultural, linguistic and religious differences in a pot

and to create a nation, a natistate based on a common history, language and culture
(Canatan, 2009 oday, cultural assimilation does not find suppdroMm many teachers) just

because multiculturalism is seen disadven{@gnnett, 2007, 57; Canatan, 200Qpposing

opinions express that multiculturalism encourages separation instead of union by defining
people not in an integration with a nation but by definihem under their om categories

(Macionis, 20127 1) . Cul tur al pluralism is a Aprocess
values and respect between two or more groups that culturally differ and the society they live

i n (Bénnett, 200757-58). Cuturally pluralist societies allow various ethnic group members

to continue their cultural traditions (for example; language, religion, food preferences..), as

long as they are appropriate for the society they live in remain in order and integration. This
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means minority rights with the rule of the
pluralism and multiculturalism separate from. each other. Multiculturalism does not include
the requirements of the damant culture (Feinberg, 199%B2). Multiaulturalists do not
advocate that different groups are separated with ghettos in a society. On the contrary, their
aim is to have the groups create a social solidarity and association without facing any barriers.
According to multiculturalists, ghettoizatioin society is caused by social and economic
inequalities. When economic and social equality is achieved, ghettoization will disappear
(Canatan, 2009). As it is understood in USA, multicultural education is a learning and

teaching approach that is baseddemocratic values and beliefs in a world that is connected

to each other, confirming cultal pluralism (Bennett, 20074 ) . Cérek (2008)

mul ticultur al education as fAan i mportant,
pluraismande qual ity at school séo Acreating equal
including those coming from different races, ethnic structures and social groups, or those with
di fferent gender s, superior abil i elemenss ofand
respecting human rights, tolerating cultural differences, organizing educational environments
that reflect equal opportunities and cultural diversity in education, analyzing various points of
view and i dg20678)statesBhatmuataltural education suggests a framework

for us to analyze the difficulties we face today as a world citizen. Bennett (2007) expresses
that this education allows a worldwide cooperation to be established not to be defeated by
terrorism, which is a threatof multicultural ideals of social justice, intercultural
understanding, human honor, national and global unity and for all of us, and allows us to
work harder for more equality and more local, national and global social justice (p:3).
According to Banks1981, 1989), all aspects of a school; its policies, attitudes of its teachers,
teaching materials, evaluation methods, guidance and teaching styles must be examined and

transformed to provide a multicultural school environment.

When the conceptual framevkoof multicultural education is examined (Bennett, 2001), it is
understood that multicultural education has four aspects that are related to each other (Figure
1): The aim of equity movement or equity pedagogy is to provide fair and equal education
opportwnities for all children and youth of a nation, particularly for ethnic minorities and
those with economidisadvantages (Bennett, 20@), Bennett (2007), at this point, states

that equity should not be confused with equality: Equity means that equatwppes will

I

I
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be provided for all students to realize their potentials at top level. It does not mean providing

the same experiences and same results, as in equality (p:14).

Bennett (2007) says that equity is essential for a country to achieve its diendes such

as basic human rights, social justice, respect for alternative life choices, and equal
opportunities for all (p: 189). The Organization for Economic ©peration and
Development (OECD) suggests ten steps under three topics to provitie irgelucation

(for preventing failure and expulsions at school, to make the society fair and to prevent the
social cost of an adult with several skills): education system design, practices at and outside
school, and how resources would be allocated. Dinganization, in designing of the
education system of the country: suggests that the system limits early academic choices,
manages school preferences in a manner to ensure equity, provides attractive alternatives at
secondary school to prevent quitting @aoh provides second opportunities. In practice, it
suggests that students who fall behind others are determined, regular assistance is provided,
repeated years are reduced this way, sehoole relations are strengthened to have
disadvantaged families heeltheir children learn, and diversity requirements are met to
successfully include immigrants and minorities to inclusive programs. Regarding the issue of
resources, it is suggested that-pohool and basic education is prioritized, students in need
are drectly funded, and for more equity, solid targets are set to prevent particularly low
school achievements and quitting (OECD, 2008).

Multicultural
Education

secietal Equity
quit, pedagegy
..., . ...,
R ulturs and
HEtarial tlc:tl;ll-'[-;::ri‘a‘l sccal D= megraphics race in Scclah;?r;rrﬁ
= g uiry L& actionbe ular :
Detecting = action po e climates

bias in texts,
medi and

educational
materiak

1o

P
“{"‘;:" I‘F"bs Ethnic group Prejulice Ethnic ke ity
intzac hing culture reduction development
and karning

Figure 1. Conceptual Framework of Multicultural Education (Bennett, 2001, p.175)



International Journal of Humaities and Education 187

Curriculum reform(Figure 1) requireshiat efforts are spent to expand traditional lesson
contents, reorganize them with a multiethnic, global point of view, question the existing
curriculum for this purpose, develop new knowledge and approaches related to cultural
differences; and that historg reorganized in a manner to include the contributions of past
civilizations, modern ethnic groups and nations (Bennett, 2007, 7).

Social justice aims to reduce or fully eliminate the negative effect of disadvantaged situations
on the academic accomgiiments of students caused by differences (Tomul, 2009); cultural
competence means teaching successfully to students outside our own culture. It requires that
personal and interpersonal awareness is improved, and effective teaching styles are
experienced fointercultural teaching (Diller and Moule, 2005, 19). There are four areas of
skill, defined on the competences of teachers on multicultural education: valuing diversity,
being sensitive to cultures, understanding the dynamics of cultural interaction,

ingtitutionalizing and adapting cultural knowledge (King, Sign®©sher, 2007).

Being the perfect teacher becomes harder and hardericedhtury. Education standards,
central accountability tests, requirements of special education students, expectadions an
demands of parents; as what society expects directly from education changes, the job of
teachers become more difficult. Perfect teachers are viewed as people who become
inspirations for all their students to realize their own intellectual, social arididuoal
developments at highest level (Bennett, 2007, 3); Behavior of teachers in the classroom is
seen as a key factor in enabling all students to reach their potentials despite their genders,
ethnicities, ages, religions, languages and other extraoydfmators. (Sadker & Sadker,
1978). Although teachers duties and responsibilities related to their jobs are expanded and
varied, they are often unprepared for these new roles and expectations (Hughes, 1996/1997).
Multicultural education is about schoolsfking with oppressed groups, not against these
groups (Sleeter, 1992). Among the expected competences of multicultural education within

teacher wupbringing and education sciences me

on bachel or6s vedlgrmge tleacdler (lcandi dat es; at
knowl edge on studentso devel opment al and I
Arecognizing national and international <cul't
and within the scop® f communi cati on and soci al Co

cultures and socially complianceéo at the er
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faculties of teacher candidates; atfislp eci f i ¢ competences, fdawar e
sensitivities described in National Educatio
purpose of this study is to define the attitudes of teacher candidates towards democracy and
multicultural education. The research discusses whether there aentf#s between the

attitudes of teacher candidates towards democracy and multicultural education based on their
maj or fields of study, gender s, parentsodo ed
and the place they lived in for the longest tifmeetropolis, city, county, towsillage);

discusses the level of explanation of these selected independent variables on the attitudes of
teacher candidates towards democracy and multicultural education, and finally, discusses the
concepts/notions they uséar describing democracy and multicultural education, with their

positive and negative contents.

Method

This research is a combined study, using qualitative and quantitative research methods
together. Combined researches cover gathering qualitative anttgtive data on same basic

facts in a single study or a series of studies, analyzing and interpreting them (Leech &
Onwuegbuzie, 2007TK é r a | and Keral , 2011) . Phenomenol
qualitative strand of the study. Phenomenology focuses on the phenomena which we are
aware of but about which have nedepth and detailed understanding, and the data found in
thereseach are described to reveal experiences
and Kk,i200&).elrkthis scope, participants in the study were asked to express in writing
what democracy and fAmulticul tur algnerdwithat i ono
Al think that democracy¢é€éo, and Al think tha
added to the scale text enable the researcher to quantify the written answers-scdkrge
guantiative studies (Dawson, 200922). Content analysisag performed for their views on
democracy, and descriptive analysis was performed for multicultural education, based on the
given answers. Content analysis is a process where data are defined, and underlying facts are
revealed; while descriptive analyss a research approach where data are summarized and
interpreted according to previously deter mi|
Because human actions are based on peopl eds
with their current inteests, purposes and objectives (Hatch and Wisniewski, 1995, q:

Carignan, Sanders &Pourdavood, 2005), it was believed that the concepts used by participants
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for explaining democracy and multicultural education and whether they used such themes in
positivenegative contents would affect their attitudes towards the practice (Buell, Hallam,
GamelMcCormick, Scheer, 1999; q: Berry, 2010). The research used causal comparison to
picture the existing situation as the same, in order to find the possible reasonshafveor
pattern, by comparison with those that have
2004, 228; Karasar, 20089-90). Also, logistic regression analysis was applied in the
research on gathered data, in order to determine whether thteddledependent variables

(field, gender, parent education level, longest lived region and place) explained attitudes of
teacher candidates towards democracy and multicultural education. Multinomial logistic
regression analysis is a method often prefeiredases where the dependent variable is
categorical and data do not spread normally, and used in this study due to the dependent
variable being consisted of five categories, for explaining the efteset relations between

the dependent variable and theependent variables (Cameron and Trivedi, 2010, Long and
Freese, 2001Washington et al., 2003; Hosmer and et al., 2013, q: Zatukl.,, 2013;
Ozdamar, 2013(23).

Participants
The study group of the research consists of a number of third (Phigsloahtion Sports
Department does not havl Grade students yet) and fourth grade license students continuing
their educations at the Primary School, Physical Education and Sports Departments of the
Faculty of Teaching in fall term of 2042015 academigear, and a number of graduate
students present in the same education year due to formation certificate program.
Demographic data of the study group, on which data are gathered under the research, are

given in Table 1.

Table 1. Distribution of the Study Group according to Departments/Programs They are Educated in

Department Major Field Total Percentage % Faculty Total
Primary School Classroom Teaching 123 25,9 258

Social Studies Teaching 125 26,3 134

Science Teaching 68 14,3 138
Turkish Language Turkish Language Teachin 63 13,3 141
Physical Educatior 41 8,6 60
Formation 55 11,6 603
Total 475 100 1334

Under the research, the entire study group was distributed thgathtxing instrument used in the research
(N=1334), and the resedravas completed with data returned by 475 teacher candidates (the faculty has a total
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of 1334 students in these classes and 35.6% provided feedbacks) (Table 1). In Table 2 and 3, data on the

education status of the parents of this group, and the regidndaes they lived for longest were presented

Table 2. Education Status of the Parents of the Study Group

Education llliterate  Elementary School Secondary School High School University Total

N % N % N % N % N %
Mother 47 9.9 310 65.3 69 145 43 9.1 6 13 475
Father 19 4 201 42.3 86 18.1 100 21.1 69 145 475

Table 3. Region and Place the Study Group Lived for the Longest Time

Region Mediterranean EA* Aegean SEA* CA* Black Sea Marmara Total

Number 56 42 26 20 65 216 50 475
Percentage 11.8 88 55 4.2 13.7 45.5 10.5 100
Location Metropolis City District Town-Village

Number 127 141 127 80 475
Percentage 26.7 29.7 26.7 16.8 100

*EA: Eastern Anatolia, SEA: Southeastern Anatolia, CA: Central Anatolia

286 of the participants of the studge female (60.2%), and 189 are male (39.8%). Mothers of
65.3% of the participants (N=310) are primary school graduates, 69 (14,5%) are-middle
school graduates, 43 (%9.1) are hgyhool graduates. Mothers of 47 (%9.9) participants
never attended formal edation (illiterate), while only 6 (%1.3) mothers are academic
graduates. Regarding the fathers of the teacher candidates in the study group of the research;
201 (42.3%) are primary school graduates, 86 are mutdieol (18.1%) graduates, 100 are
high-school (%21,1) graduates, 69 are academic (%14,5) graduates. Fathers of 19 (4%)
participants never attended formal education and are illiterate (Table 2). Most of the study
group lived most of their lives in Black Sea Region (45.5%) and lived in a city (29.7%
(Table 3).

Data Collection and Analysis

The data in this research are gathered through two completion sentences (I think that
democracyé, I t hink t hat mul ticultur al ed
Mul ticultur al E d u DMEAS) davelopet byi Toranthe, Ac8rcaad Agdd  (
(2015), consisting of five dimensions, positive and negative contents, and 27 article, and
through the @APer s oBDMBEAS donsisto of rive tdimensionsk mamehyo .
AAttitude t owar ds mrud dticrul Lor al feRlruecjau d ioneod
mul ticultur al educationo (Factor 2) , AAt t it
AAttitude towards democracyo (Factor 4), and
5) . The secti odne itPRrweajruddsi cneud ta tOMIEAS aomsiats of e d u c a
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negative statements and therefore, these articles are reversed in the analysis. On the other
dimensions of the scale, the articles are positive. So, the high points received from the scale
display the positive attitudes of the participants towards democracy and multicultural
education. According toDMEAS scale development application results, the variance
explained by the scale in five dimensions is 56.7%. Cronrbipita coefficient was found as
0.866f or t he entire scal e, as 0.83 for AAttitu

Prejudiced attitude t owar ds mul ticultural

o

emocracy educationo, as 0.78 for @G7/Afoti tude
Attitude towards cul t u4pdantLikdritype seateerated @esng . T h e

=]

the optl odssadr efied ( 1)he scale ad posiigeritenesosuci &) .

AAdaptation of | esson mat e rringaequal opportunitieslint i c u |
educationo and negative items such as dl do
education systemo. After reversing the item

e d u c a t DMEASdare irewersed, getting higloints from the scale is interpreted as having

a positive attitude, and getting low points from the scale is interpreted as having a negative
attitude. Teacher candidates were asked to state their views on the given suggestions in
options | iseed tbpmtdal Anbhgdi sagreeo (1) for |
Scale results are distributed to a range-@&8 points. This range is divided to five and the

levels that set the breakpoints of the scale are determined.

A factor analysis (Princgd component analysis) technique was applied for the validity and
reliability of the scale on the selected re:
p:117118). For reliability studies, the Cronbaalpha reliability coefficient was used as an

int er nal consistency approach. For this stud)\
for evaluating the alpha coefficient, was taken as basis (p: 555). As a result of first analysis
performed with the 27 items in the scale; KMO= .89 and Badjdtericity test result [%=

3694,654; P<.01] and significance value being .00 displays that the size of the group is
sufficient and the data are suitable for pe
According to factor analysis results, it is understood that the bealdive factors and that

these factors explain 54.0% of the total variance {then five A Mul t i cul t ur al e
practicecat school s woul evaluatedsunderrthe secomdfactorhwas remowed

from the scale because it is cyclinhpe temx i Peopl e must | eeracise d e mo
t heir r i ghtthirdfadiohfiaAt tiist udred eerowar ds,thdigemdZ r acy



¥zen, F. 192

AAdaptation of course materi al based on mult
i n edutheaitsiuradm o f i r st factor AAttitudeisthet owar d
original scale but it was reaked in the study group that thasams must be evaluated under
factorfourai At t i tude towards democracyo). Il n the
five factors, it was seen that the factor load values differed between .47 and .85, and the
Cronbackal pha coefficient was found as 0.87 fo
towar ds mul ticultural educati on o multieusural0O. 8 0 1
educationo, as 0.79 for ARAttitude ttadewards
towards denaoncdk azyy 00. 66 for AAttitude toward
decided that the scale could be used for the current research.

To analyze the quantitative data acquired under the research; arithmetic average, standard
deviation, frequency, percent, non parametric tests due to lack of normalization in data (Mann
Whitney U, Kruskal Wallis H), and Multinomial Logistics Regression Asialywere used.

Data analysis was carried out by SPSS 19.0 package software. Significance level (p value) of
intergroup comparisons was taken as 0.05.

Also, multinomial regression analysis was applied in the research on gathered data, in order to
determire whether the selected independent variables (field, gender, parent education level,
longest lived region and place) explained attitudes of teacher candidates towards democracy
and multicultural education. In this research, the variable in the answérsaatet i t udes t 0\
democracy and multicul tural educationo of tt
the five subd i mensi ons of ADemocracy and Multicult
teacher was coded under the slifmension they receivedhé highest points from. Because

the numbers of questions are not the same in thelisudnsions of the scale, the points were
converted to Az pointsod to determine under w

coded. As a result, each teacher caadide was ei t her coded as nMul

AMul ticul tur al Educati on Prejudiceso, or A
ACul tur al Di fferenceso. This way, the answ
starting the multinomial logistic e gr essi on anal ysi s, AMul ti cul

the reference group, and explanatory variables were interpreted according to this group.

Under the Research, written answers given t

examined and clag®d as a word/phrase by the researcher, and the acquired data were
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reviewed with the themes and classifications from literasgening. Because the researcher

lectures in some of the departments or major fields from which she gathers the data, teacher
candidates were specifically not permitted to provide personal information on the data
gathering tool. Opinions of teacher candidates on democracy were broken down by two
examiners, and the consistency ratio between two examiners was evaluated by Hualdt Me
According to the method, the consistency ratio between the two coders is the ratio of the
consistency number between two coders against the sum of the number of units coded by the
two coders [consistency ratio = Number of Consistencies between Twersé Total

Number of Units Coded by A and B Coders;o)P2A/(na+ng)] and for reliability, this number

must be between 0 and 1 (Neuendorf, 2002, 108). According to the calculation, consistency
ratio is between 0 and 1 (629/(657+632)= 0.49). The writtedifecks given for the sentence

Al think that multicul tur al educati onéo were
of the examiners preferred to use numbers, and the other examiner preferred to use symbols)
devel oped through itbe EMoceptuMapoaldekEeloptc
and Aydeéen (2015) and the AConceptual framew
recommended by Bennett (2001). The Acompl i ar
states the using s$theadvoofd ficempabiahicepo iins r
was calcul ated with Miles and Huber manods (
[Agreement /(Agreement + Disagreement)] x 100). Compliance between two examiners was
achieved as follows, regarding mt i cul t ur al educationo: Apur p
Ai mproved el ement so 8 0 %, Acontent o 8 6 %, ir
conceptual framework multicultural education: 100% compliance was achieved for
Acurriculum changeot,i afit gaicshiincg o0t o wWieerqdus ty pe
competenceo. AParticipant verificationo tecl
validity and reliability of the qualitative data gathered in writing (Merriam, 2013, p: 221). In

this context, fivevoluntary participant were asked to examine an amount that they desired, of

the qualitative data gathered from 475 people under the research, and the process was

recorded by a camera.

Results
In the research, in line with their answers DMEAS, attitudes of participants towards

democracy and multicultural education were first examined in the context of general averages,
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then, in terms of gender, studied departrfemitl, parents education, living region, living

place variables, and the results are prieskeim tables.

Table 4. Democracy and Multicultural Education Attitude Averages

Factors N % S Min. Max.
1. Multicultural education 475 3,88 92 1 5
2. Multicultural education prejudice 3,61 ,97
3. Democracy education 458 ,67
4. Democracy 4,37 ,59
5. Cultural differences 4,10 ,95

An examination of the attitudes of teacher candidates, who participated in the research,
towards democracy and multicultural education show that their attitudes towards democracy
education (40858Bc§7) X 4aBdNdé&EM) are very posi-t
cul tural differences (4.10N.95), mul ticult

mul ticultur al education (3.61N .97) were pos

The attitudes of teacher candidates, whdigpated in the research, towards democracy and
multicultural education were examined in terms of the gender variable and results are

presented in Table 5.

Table 5.Mann Whitney-U Test Results by Gender Variable

FACTORS n Sira Ortalamas: Rank Total C p

Factor 1 Femde 286 230,55 65938,50 24897,5 ,15
Male 189 249,27 47111,50

Factor 2 Female 286 239,61 68529,00 26566,0 ,75
Male 189 235,56 44521,00

Factor 3 Female 286 245,61 70243,50 24851,5 ,11
Male 189 226,49 42806,50

Factor 4 Female 286 242,12 69246,00 25849,0 ,42
Male 189 231,77 43804,00

Factor 5 Female 286 237,82 68017,00 26976,0 ,97
Male 189 238,27 45033,00

p.. 05

According to ManAWhitney results, it has been found that the attitudes of male and female
teacher candidates, who participatedthe research, towards democracy and multicultural
education, did not differ by gender based on the factors in the research sga1897,5;
Ur=26566; W3=24851,5; W=25849; Ws=26976, p, . 05) .

Kruskal Wallis H Test results on whether the averagatpoof attitudes of research

participants towards democracy and multicultural education differ in the subgroups of their
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studied departments/fields, parent educations, living regions and place variables are given in
Table 6, 7, 8 and 9.

Table 6. Kruskal Wallis Test Results by Studied Department/Field

F Department/Field n  Average of Rows sd 22 p Significant difference
Physical Educatior 41 227,85 5 8,012 16 -
Science 68 207,22
— Class 123 233,89
L Social Studies 125 252,43
Turkish Language 63 230,90
Formation 55 268,16
Physical Educatior 41 208,98 5 3,146 ,68 -
Science 68 225,94
o~ Class 123 245,43
L Social Studies 125 241,19
Turkish Language 63 239,67
Formation 55 248,78
Physial Education 41 200,93 5 21,545 ,00* Physical Educatiof€lassroom
Science 68 210,82 Physical Educatiotbocial S.
o Class 123 252,26 ScienceClassroom
L Social Studies 125 269,65 Science Social S.
Turkish Language 63 235,70 ClassFormation
Formation 55 198,05 Social S:Formation
Physical Educatior 41 194,96 5 14,699 ,01* Physical EducatioiClassroom
Science 68 211,96 Physical Educatiofsocial S.
< Class 123 250,19 ScienceClassroom
L Social Studies 125 262,41 Science Social S.
Turkish Language 63 248,57 ClassFormation
Formation 55 207,45 Social S:Formation
Physical Educatior 41 191,73 5 13,138 ,02* Physical Educatiof€lassroom
Science 68 210,01 Physical Educatiofrormation
v Class 123 262,70 ScienceClassroom
L Social Studies 125 232,24
Turkish Language 63 249,82
Formation 55 251,42
*p' .05

As can be seen in the analysis results in Table 6, attitudes towards Factor 3: Democracy
education, (*rs= 2 1, 54 5 ,Facr4: DeMmocracy?(s= 14, 699, p . 05) , a
Cultural differences =13, 13 8, p’ . 05) of teacher candi
research, differ significantly according the department/field they study in. According to the

results of Mann Whitney U Test, which was performed to examine the reason of the

di fference, regarding AAttitudes towards de:
that social studies teacheandidates have more positive attitudes than teacher candidates
being educated in science (U=3200, 5, p’ . 05)
formation (U=2437, 0, p’°.05) progr am; and cl &
attitudes than eec her candidates being educated in s
(U=2600, 5, p°.05) and physical education (U=
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Regarding the fAattitude towards democracyo
differences between classmp hy si c all education (U=1904, 50,
physical educati on (Usdi8B8RrRc®, (=3 04568 ,-5,cl as:
science (U=3365, 5 ormatodén, (Ukag2e6fprthationp” . 05)
(U=2688, 0, ptéachérsandidatesmealng edhcatéed in social studies and classroom
teaching programs had more positive attitudes towards democracy than teacher candidates
being educated in formation program, physical education and sports and science teacher
candidates.

Again, in the context of attitudes towards cultural differences (Factor 5), it is understood that
there are differences between groups [classfpdmy s i c a | education (U=
formationp hy si c al education (-&¢erRel(U53874,0 pp '..0B5),] ,cle
that the group with the most positive attitude towards cultural differences is the group of
classroom teacher candidates, and the group with the most negative attitude is the physical
education and sports teacher candidates.

According to Kriskal Wallis H Test results (Annex. Table 7) performed for displaying
whether the average points of attitudes of research participants towards democracy and
multicultural education differ based on educations of their parents, it is understood that they

did not differ in their attitudes towards democracy and multicultural education based on the
educations of their parentz ria3=6,864; % F2a3=3,607; 2 r3aE=4,735; 2 Fan3=,201;

2 p5p3=2,468 [ F18@4=3,879; #* F2B4=5,162; # F3p4y=3,123; # Fap=1,467; % rsp=1,801

p . . 0damg that they did not differ in their attitudes based on the region they lived for the
longest time(*r16)=10,437 #r26=11,5782r3(6=3,294;2F46=11,505?r56= 1 2 , 0 9 5 p .
(Annex. Table 8). Similarly, there is no difference in based attitudes of teacher candidates
towards democracy and multiculturaluedtion, based on the place they lived for the longest

time yoktur (¥ r13=2,911;7 r23=2,151; 7 F33=3,042; % F43=3,305; Z r53= , 8 8 5, p .
(Annex. Table 9).

The results of the multinomiakgression analysis, covering the level of explanation by the
selected independent variables (field, gender, parent education level, longest lived region and
place) of the attitudes of teacher candidates towards democracy and multicultural education

are given in Table 10 and 11.
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Table 10. ModelSummary

X2 sd p Cox and Snell R Nagelkerke R
108.385 88 0.069 0.204 0.213

In Table 10, the Xsquare value is positive and not sufficierttigh in the fitanalysis of the

model (X¥=108.385, p>.05). Modelisquare statistic not being significant only means that
thethhypot hesi s, asserting that #Athere is no
the constant term and the result model formed by inserting explanatory variables into the
anal ysi s ¢ected sand that tthe relation between the explained variable and the
explanatory variable is not supported. It is understood by Cox and SrazitRNagelkerke R

values that there is a 20% and 21% relation between dependent variables and independent

variables.

Table 11.Relations in the Model

Variable b Standard Error  Wald sd p Exp (B)
Interaction -0,172 0,964 0,032 1 0,858
Physical Education -0,359 0,613 0,344 1 0,558 0,698
Science 0,054 0,542 0,010 1 0,21 1,055
Classroom Teaching -0,021 0,501 0,002 1 0,967 0,979
Social Studies 0,057 0,498 0,013 1 0,909 1,059
Turkish Language 0,293 0,588 0,249 1 0,618 1,341
Other Areas oP ) ) 0 . .
Female 0,294 0,298 0,968 1 0,325 1,341
Male o° . . 0 . .
Mother is Primary Scho¢-0,110 0,547 0,040 1 0,841 0,896
Graduate
Mother is Secondary  -0,206 0,667 0,096 1 0,757 0,813
School Graduate
Mother is High School -0,040 0,762 0,003 1 0,958 0,960
Graduate
Mother without Educatio0® . . 0 . .
Father Primary School 0,910 0,719 1,604 1 0,205 2,485
Graduate
Father is Secondary 0,655 0,830 0,623 1 0,430 1,925
" School Graduate
8 Father High School 0,771 0,800 0,931 1 0,335 2,163
3 Graduate
2 Father Academy Gradu:0,149 0,829 0,032 1 0,857 1,161
o Father withait EducationQP . . 0 : :
; Mediterranean Region -0,358 0,621 0,332 1 0,565 0,699
) Eastern Anatolia Regior0,666 0,743 0,804 1 0,370 1,946
o Aegean Region -0,301 0,792 0,145 1 0,703 0,740
8 Southeastern Anatolia 0,386 0,772 0,250 1 0,617 1,471
8 Centrd Anatolia -0,973 0,621 2,455 1 0,117 0,378
z Black Sea 0,131 0,566 0,053 1 0,817 1,140
x Marmara o° . ) 0 . .
5 Metropolis -0,236 0,533 0,197 1 0,657 0,790
8 City 0,073 0,492 0,022 1 0,881 1,076
s County -0,214 0,479 0,199 1 0,656 0,808






